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INTRODUCTION I 
Two comparatively new movements, the junior high school andi 
rocational guidance, are at the forefront in the educational 
~~iterature today. Leading educators are constantly making sur-
~eys in the endeavor to prove what unique contributions each of 
J I 
these movements 
The abject 
I' 
makes to the educational program. ~ 
of this thesis is to ascertain the effectiveness 
~~f the guidance progra~ in the South Junior High School, 
Massachusetts.-
! 
Waltham 
I 
No single guidance program can be understood and evaluated 1 
properly 
I 
• I 
without a general survey of the grov1th, a1ms, and prac-
;tices of 
I 
the whole guidance movement. Since the junior high 
.school must bear a large part of the guidance burden, a survey 
~f its history, progress and practices is pertinent to a proper 
bderstanding of guidance. 
// This thesis, therefore, is presented in three sections, the 
~irst dealing with the junior high school, the second with the 
tacational guidance movement, and the third with the Waltham 
II 
investigation. 
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II· The JUnior High School Movement 
A .. History of Reorganization of Education 
l. Slow Process 
The educational reorganization which produced the junior 
high school is not a mushroom-like affair, growing up in the 
night; it is rooted in the unquestioned need of youth. In the 
l 
wards of Dr. Leonard v. Koos, 
"The widespread movement for reorganization in which we 
find aurse~ves today is not the impulse of a moment, 
the unpedigreed offspring of irresponsible faddists, 
but the expression of a body of convictions that have 
been adding strength with years." 
2. committee of Ten 
As early as 1893, the Report of the Committee of Ten on 
Secondary studies suggested that certain high school subjects 
should be begun in the later elementary school years, or that 
the last two elementary years be added to the high school.2 
3. Committee on College Ent,ance Requirements 
In 1899, the committee on College Entrance Requirements 
emphasized the need for change. They felt that the best way to 
enrich the program of the seventh and eighth grades was to in-
clude them in the senior high school organization, making a 
six year high school. The seventh grade, they thought, was 
the real turning point in the child's llfe~. A gradual change 
from one-teacher domination was advised.3 
4 .. committee on Economy of Time 
The Report of the committee on the Economy of Time in 
Education, 4 in their report of 1913, recommended a s~paration 
,. 
l 
··-+· ii 
······-·--··-------- -------· ------- --- - ....... ·- ---- -=::========--====4 
Leonard V· Koos, The Junior High School, p. 7. 
2Ibid., PP• 3-4. 
3rbid., P• 5.-6. 
4rbid., P· 6-: .. 
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jof the six year period, making a three year junior and a three 
year senior high school. This report advocated beginning 1_, vocational work as early as the seventh grade. As this prac-
tice would hold many in school, more of the population would 
receive the cultural advantages of the secondary schools, thus 
aiding in the democratization of the school syst~m. 
5. Immediate causes 
Comparison with European secondary schools, where pupils 
enter upon secondary studies earlier, gave America an unfavor-
able position educationally.1 
Investigation showed that more pupils dropped out of 
!school in the early high school years than at any other period, 
the greatest number being between grades nine and ten, then 
between eight and nine, and, finally, between seven and eight. 
As testing programs have developed, facts have shown much 
'greater variation in abilities, interests, and needs of pupils 
than was formerly supposed. 
It became more and mare evident that young people were not 
being properly distributed to occupations. 
Educators began to see that the one-teacher rule of the 
elementary years was unsuited to the disciplinary situation 
J in the junior high school, and that the child at this period 
ta) needed new interests, not simply the extension of elementary 
~-..• / 
subjects. 
All of these causes combined to bring about the reorganiza-
=====!j!===========================~===============*"==·---··""=· 
1Leanard v. Koos, ap. cit., p. 1. 
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tion which produced the junior high school. Other minor as-
sisting causes were the ~ossibility of solving the building 
"'' question when schools became crowded, and the desire of some 
schools to be progressive. 
\,.., 
B· What Constitutes a Junior High SchooL 
1 ... Variety of Schools Termed "Junior High Schools." 
There is, at present, no single standard for junior high 
school. Some classed thus include grades seven, eight, and 
nine, some include only grades eight and nine, and there are 
increasing numbers of six year high schools. How, then, can 
we determine whether or not a school has a right to the title 
of junior high school.? 
2. Minimum Standards 
The foll.owing standards, which are considered. essential 
for any junior high school, have been suggested in Cardinal 
Principles:1 
1. Grades 7, 8, and 9 included. 
2. Departmental teaching. 
3. promotion by subject. 
4. A program of studies greater in scope and richer in 
contact than the traditional elementary schools. 
5. Same pupil choice of studies, elected under supervision. 
6. provision tor testing individual aptitudes in academic, 
prevocational, and vocational work. 
7. Some recognition of the peculiar needs of the retarded 
pupil and the supernormal. 
a. Some recognition of the plan of supervised study. 
c. Functions of the pUblic Schools 
l. Educative 
The dominant function of the public school. is educative, 
I 
I 
II 
V· Koos j but there are certain other functions which Dr. Leonard 
~======~==================================================================~~~======= 
1cardinal Principles of Secondary Education, Bulletin, 
l.918, No. 35, P• 9. 
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considers of great importance to the pupil: 
The conserving function. 
Economy and efficiency. 
2. The Conserving Function 
. 
The earlier schools, with their narrow course of study, 
favored the gifted, and discouraged those of meager ability. 
Democratization of the schools. is demanded at the present 
time, therefore we have the ~engthened period of schooling, and 
attempts to equalize educational opportunities. 
"Democracy," says Professor cox, ttmust be judged by its 
ability to make every citizen a creative leader in some enter-
prise, however small, and at the same time a contented but 
critical ffllower of superior might in other fields, however 
extended." · 
"The purpose of a democracy is so to organize society that 
each member may develop his personality primarily through activ-
ities designed for the well-being of his fellow members and of 
society as a whole •.••••...•••.•••••••••.• Democracy sanctions 
neither the exploitation of the individual by society, ·nor the 
disregard of the interests of society by the individual.n2 
3. Economy and Efficiency 
The reorganized curriculum is better adapted to provide 
for individual differences, thus keeping pupils in school 
longer, while educational and vocational guidance bath help in 
adjusting them to the curriculum and to occupations, thus 
making for economy and efficiency. 
4. seven Major Objectives 
The seven objectives of secondary education adopted by the 
National Education Association,3 health, command of fundamental 
' >:I 
., 
5. II 
I I ! 
I 
,, 
11 processes, worthy home membership, vocation, citizenship, 
worthy use of leisure, and ethical character are objectives -- .~I i 1 . l-·-------· ======= ~-=-0 _____ :___., !J 1phi~ip w. L· cox, .The Junior High Schoo~, P• 9. ' 
2
cardinal Principles, op. cit., P· 9. 
3 
Ibid., pp. 245- 247. J i 
for all education. nr. Koos1 combines these into five main 
purposes of education:-
!. Civic-social-moral responsibility. 
2. Physical efficiency. 
3. Recreational and aesthetic.:participation and 
appreciation. 
4· occupational efficiency. 
5. command of fundamental processes. 
The junior high school organization is intended to favor 
the development of these purposes. 
D· Peculiar FUnctions of the JUnior High School 
1. Democratizing the School 
I JUnior High School organization is better adapted to 
lremocratizing the schao1 than the traditional organization. 
!Because of the introduction of new subjects, attention to in-
kividual differences, departmental teaching, and educational 
·,bd vocational guidance, pupils are retained in school longer. 
~pil mortality between grades nine and ten is much less, and 
I 2 
.more pupils complete high school. Dr. Koos shows, however, 
!from computation from data published by the United States 
1aureau of Education, that the percentage of pupils in public 
~~econdary schools in 1920 was more than six times as large as 
lin 1890, without reorganization along junior high school lines 
I 
fn any large proportion of the schools. There must, then, be 
bther causes for increase in enrollment, probably improved l~conomic and social conditions, which encourage pupils to seek ,more education. 
6. 
Time is economized by eliminating unnecessary reviews and 
·repetition of elementary subjects in the junior high school year • 
i •'I 
~'=-=-=-=-=-=-==#=-==-=-=--=-=·--=-=====-=-=-=-=--~=~~=-=-=·-=-=================-=4i==="'-- i •• 
1 L. v. Kaos, ap. cit., P• 14-15. 
2 Ibid., P• 23. 
• i, 
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I 7. 
Some senior high schoo~s grant credit for junior high school 
work. 
Some schools offer the possibility of shortening the time 
in school for those who do not change curricula, and for 
superior pupils. Others provide that the twelve year period 
shal~ cover the equivalent of the first year of college. 
Provision is made in junior high school for more adequate 
attention to individual difrer.ences, through differentiated 
curricu~a, special classes for retarded pupils, promotion by 
subject, fast and slow moving groups, allowing brighter pupils 
to carry more subjects, and supervised study. 
A~though most specialization is deferred until the senior 
high school, yet provision is made in the junior high school fori 
the transfer to trade schools of those who must soon earn a 
living, or who have a decidedly mechanical bent, thus bringing 
vocational education to the junior high school level. 
It must be understood, however, that not all of the claims 
made for the junior high schoo~ are rea~ized. 
2. Exploration and Guidance 
Probably the most important function of the junior high 
school is that of exploration and guidance. Its efficiency de-
pends upon the other functions, and they, in turn, are made 
more effective by its aid. Through short unit courses in shop 
and home. economics, agriculture (in some schools), and com-
mercial subjects, also through extra-curricular activities, 
pupils are given an opportunity to try out their interests and 
i· . -
I 
I. 
I 
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abi~ities in a way impossible in the traditional school. 
Through educational and vocational counsel, the junior high 
, ll school seeks to· place each pupil. where be can succeed best. 
3. Other Functions 
Other functions of the junior high school, often mentioned 
in the present literature on the subject, are the recognition 
of the nature of the child at adolescence, the provision for 
better teaching, the securing of better scholarship, and the 
improvement of the disciplinary situation. For the purpose of 
this thesis, these functions do not need separate discussion. 
The conditions which help to retain pupils.in school (already 
discussed) are also influential in realizing those functions. 
,.··~ \ 
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I. 
body 
E· Relation to Elementary and Senior High Schools I 
The purpose of the elementary school is to furnish a common/ 
of knowledge, skills, and attitudes which will make for a I 
democratic society. The mechanical mastery of the common 
branches should largely be completed here. Little real progress 
in such mastery is made in the seventh and eighth grades. 
The junior high school must continue some of the work of 
the elementary school, but its main purpose is exploring and 
guiding. rt is a period of try-out and adjustment, with little 
specialization, except for over age pupils. 
Specialization is the main duty of the senior high school, 
though it should ,continue the exploration and guidance functions! 
to some degree, and must bear the burden of college entrance 
requirements, which, at present, it does not alway~ seem willinJf 
to do. 
Ea~h school, then, while extending the work of the lower 
school and providing some exploration and guidance, has its 
own fundamental aim, which must be realized if the work of the 
next school is to be well done. 
F· Teachers 
A truly re-organized school, which will provide the right 
kind of exploration and guidance, must have properly qualified 
teachers and a progressive principal, qualified not only in 
knowledge of subject matter and its organization and methods of 
l teaching, but also in personality. nr. Koos gives these neces-
sary qualifications: 
' ' I 
,, 
I 
,, 
' 
i======iF=================================--===--===41=======,-, __ ,', 
l Leonard v. Koos, op. cit., pp. 446--447. 
~. Must have ability to assemble and organize her subject. 
2. Must KnoW the ~alue of subjects other than her own, and 
be able to correlate hers with them. 
3. Must be equipped to teach by the new types of method: 
directed study, projects, and individualization. 
4. Must be able and willing to direct activities. 
5. MUst have an understanding of youth, an inspiring per-
sona~ity, ~eadership, vision, and a sense of 
obligation. 
Without the last named qualification, the guidance functio 
of the school would be serious~y hampered and little construc-
tive work in that line could be done. 
G· curricula 
In most junior high schools, there is little, if any, dif-
ferentiation in the seventh grade. In some schools, a few 
electives are allowed in the eighth grade, but these two years 
are largely testing periods, at the end of which, pupils choose 
from a variety of curricula in the ninth grade. JUnior high 
school curricula are characterized by enrichment through add"ing 
senior high school subjects, and flexibility, to suit individual! 
needs. "Traditional" material is being e~iminated. Professor 
cox1 says that we 
"must not continue subject matter or practices which are 
not justified by social needs, or which are psychologically 
wrong." 
A~so, that there is place among our subject offerings 
"for al~ subject matter desired by parents or of interest 
to pupils, with a recommended core curriculum.u2 
curricula may vary in the schools of the same city. A 
I 
10. 
!. 
I study should be made to see what goals the pupils have set for I 
themse~ves, then those studies should be presented from which I ~~ 
l======9!!===='?===========-=--=--=---=---- -----··----
1Philip w.~. c~x, op. cit., E· 11. 
2rbid., XII· 
+I· ~- ~;, 
:I 
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the pupils will derive most, both practically and culturally. 
in attaining these goals. Seldom can curricula be adopted 
bodily from another school. They must be the product of the 
study of special needs of particular pupils, otherwise the 
guidance function suffers severely. 
Too many curricula prove confusing in junior high school, 
where definite occupational choices cannot -often be made. 
There must be enough to provide for individual needs. Four or 
five are considered ample to do this, including, usually, col-
lege, general, commercial, industrial, and household arts. If 
the guidance program is not to suffer, there should be special 
curricula for retarded pupils and those not successful in forma 
s~udies. There must also be flexibility of curriculum. to alloJi 
transfer without much loss to the pupil. Transfer will not, of 
course, be allowed for trivial reasons. The writer feels that 
a coaching teacher should be provided to make transfer easier. 
Four types of curriculum arrangement are in use~1 
1. Single curriculum. 
2. pure multiple curriculum. 
3. constants with variables. 
4. combinations. 
The third plan, constants with variables, is hest adapted to 
further the work of guidance. as it is particularly valuable 
when pupils have not made permanent occupational choices. Un-
. (. der this plan many schools present "finding and broadening" 
courses of nine weeks in duration. a pupil electing four of 
these during a grade, in at least three of the six main fields: 
fine arts, science, industrial arts, language, commercial and 
l 
I 
II 
1Leonard v .. Koos~ op .. ci~ pp-~ l45--168. ====!!-: 
2Ibid., p. 155, 
i' 
' ,':~='
I 
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1\ 
household arts. variables increase and constants decrease from 
grade to grade. This plan is not always easy to administer, but 
since guidance is the main function of the junior high school, 
it is plain that the program easiest to administer is notal-
ways best for the pupils. ~~ 
The chief difficulties in the way of curriculum _reform are 
II the too great enthusiasm of some junior high school principals 
and teachers, and the conservatism in the senior high school 
staff. nr. Koos1 says that the I 
"most· obstructive influence to cur_ri culum reform is to be I 
found in the college entrance requirements, which are formulatedi 
in terms of the four year high school .. " 
He feels that the responsibility for college preparation should 
not rest upon the junior high school. The staff should be con-
s.tantly at work revising the curriculum,~and it makes for good 
understanding and articulation if senior and junior high 
school staffs cooperate in curriculum making. 
H· Program of Studies I I 
I Many senior high school subjects have been transferred to 11 
'I junior high school, but unless they are reorganized and taught 1 
with the guidance idea in view, they will not serve the purpose~~ 
of the junior high school. 
Guidance is furthered by general courses in foreign 
language, mathematics, and science, introduced to give a wide 
general outlook upon these studies in order that the student 
may see what opportunities lie before him for specialization 
in senior high school and college. 
I' I 
12. 
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-~ 
Exploration of interests and abilities, and establishing 
of right attitudes is more important, in junior high school 
:(C; years, than accumulation of facts, though this may not be 
neglected ... rt will usually be found that the changed 
and interests will better the scholarship. Professor 
attitudes I 
cox
1 
says, I! 
ttTo· learn Latin declensions, algebraic technique, English 
grammar, and historical facts is not education. Unless one•s 
health, one•s civic, domestic, economic, and leisure behaviour 
is altered, unless one grows in good will, no quantity or qual-
ity of achievement in formal education is of any positive 
value. 11 
If this be true, surely guidance is the very foundation of our 
junior high school work. 
I· Methods 
professor Calvin o. Davis2 states that those methods 
li 
I
' I 
i 
I 
II 
'I 
I 
I' II 
rtwill succeed best which employ much concrete material II 
made vi tal and significant to pupils by means of' interpretations11 
that relate it to their own experience." 1 
I 
There should be nothing formal nor uninteresting about thel 
methods employed~ Each subject should be made alive and inter- I 
esting, and tied up with the pupils• daily experience. 
progressive schools make use of the socialized and individual-
1
111 
tl 
11-
IJ ized recitation, directed study, projects, and contracts like 
f . 3 I. Pro essor Dav1s , those used in the Dalton and Winnetka plans. 
I 
quotes from Whipple in regard to junior high school instruction 11 
/I 
r 
II 
that it 
nshould take on a more personal and subjective tone and 
presented with a strong ethical and social emphasis." 
rt has not yet been scientifically determined what details of 
method are best. It has always been conceded that they should 
lphilip w. L. cox, op. cit., p. 6. 
2
calvin o. Davis, Junior High School 
3 Education~ p. 348 . Ibid., P• 43. 
bel 
~ 
l 
13. 
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not be the same as the schooLs below nor those above, and that 
they must appeal to the interests of youth~ Only through such 
4J methods can right guidance be given. 
\t 
I 
I ----
J. Extra-curricular Activities 
MUch that .is essential to successful living can be 
learned most effectively by being a member of a social group 
which permits more freedom of expression and varlet~ of ·inter-
ests than the ordinary classroom. Extra-curricular activities 
should be provided in sufficient variety. To quote Professor 
navisL again, 
"Hence to reduce discouragement, and, likewise, to counter-
balance the spirit of personal egotism, a sufficient array of 
student collateral activities should be provided in every 
school to give each boy (and girl) a chance to win reasonable 
distinction in at least one line, and to reveal to his fellow 
students that he, too, has spe~cial aptitudes." 
Among .the activities presented in the modern Junior high school 
are included clubs, dramatics, orchestra, and glee clubs, 
assemblies, athletics, social recreation, student government, 
and community service. These may be made to contribute largely 
to effective exploration and guidance, provided that the 
leaders are of the type who are constantly studying the pupils 
in order to help them to develop the interests and abilities 
which they possess, and to acquire new ones. 
K· The School Plant 
If the best work is to be done, a junior high school must 
not be placed in a discarded senior high school building. Chil-
dren at the adolescent period are very strongly affected by 
lcaLvin o. Davis, op. cit., P· 353. 
; ' 
.I 
I 
.. 
I 
I 
their surroundings, therefore the school buildings in which 
they are placed should be simple, beautiful and fitted to their 
purpose, and should be surrounded by attractive grounds with 
adequate play space. The size of the city will determine the 
size of the school, but in addition to an adequate number of 
classrooms, no junior high school should be without an attrac-
tive library nor lacking in the shops and laboratories needed 
for proper exploratory activities. sufficient space must be 
provided for assemblies and physical training, for fine arts 
1and music, and for extra-curricular activities. some schools 
provide space for Scouting, and for community use as well. 
The newer schools are provid~ng special rooms and equipment 
for the guidance work. To be most effective, this department 
needs its own space. It has too often been crowded into cor-
ners, and has suffered, in dignity and in results, from lack 
of space. Effective interviewing needs privacy and attractive 
surroundings. 
~. The Standard Junior High School 
II 
standards must be tentative. The movement is too recent td.1
1 s.tandardize as yet·.. Professor Calvin 0· Davis quotes from an 
I 
article by D· E· Phillips in the School Review for March, 1919, I 
ten standards acceptable for a junior high school. The provi- i 
sion for guidance will be seen within each of these standards. 
Ten Standards for the Junior High School 
nJ... Under wise guidance there shall be almost unlimited 
freedom in the choice of subjects. 
2. Any ·student shall be freely promoted in. any single 
II il 
I 
I 
15. 
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a .. 
subject or to any grade at any time he is ab~e to 
accomplish the work of that study or grade, without 
regard to how much time he has spent on previous 
courses • 
The junior high school must finally include much materia 
not now in the grades or in the first year of the 
high school. 
Sound, scientific vocational guidance shall be}part of 
every junior high school. · 
The future junior high school shall provide ample op-
portunity for industrial work, and for practical 
commercial activities. 
Departmental teaching is necessary to the highest ef-
ficiency in junior high school work. 
Properly supervised study is desirable everywhere, but 
imperative in the junior high school. 
When the future junior high school is adequately estab-
lished, the ·regular high school must be adjusted to 
this new shrine of the golden age, and not vice. 
versa. 
9. We must train and create a special class of teachers 
the junior high school. 
10. The dominant aim of the junior high school must be to 
encourage, to inspire to some purpose in life.nl 
~. Accomplishments of the ~unior High School 
A list of statistically proved accomplishments of such 
schools is given in Briggs• Junior High School: 
n1. An increased enrollment in the grades concerned. 
2. An increase in regularity of attendance. 
a. An increased persistence in the school. 
4. An increase in the percentage otpromotions. 
5. At least no less ability to pursue, with success, the 
advanced courses in senior high school. 
6. A tendency for a large percentage of the pupils not to 
continue, in the senior high school, the work begun 
as electives in the junior high school, showing pos-
sibly that the junior high school is helping pupils 
to discover what at least is not to their tastes two 
years earlier than had formerly been the case. 
7. An increase in pupil interest in school work. 
8. An increase in school spirit. 2 9 .. An increase in community spiri.t." 
It seems reasonable to suppose that the guidance program would 
assist materially in making these accomplishments possible. 
Proiessor Davis says further of the junior high school: 
=====· ====-~·========~=========================================================~====~ -
lcalvin o. navis, op. cit., pp. 402-405 • 
. 
2Thomas H· Briggs, The Junior High School, pp. a03-32l. 
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ttit has a great mission to perform. It is the country•s 
greatest opportunity school, designed to arouse the ambitions 
of the youths of the land, inspire them with a desire to re-
alize their potentialities to the fullest possible degree, and 
guide them in ways that1will make for individual satisfaction and social well-being.'' · 
TO illustrate its necessity in the proper training of 
youth, nr. Albert~. Winship says~ 
II 
ttThe junior high school is the training squad for higher 
studies or for active life.. It is not so serious a matter to 
leave school at the end of a junior high school course, but it 
1 is civically, industrially, commercially, educationally criminal' 
for a student to leave school without the peculiar training that 
he gets in the junior high school, a trainigg that is not avail-
able in the traditional elementary school." I 
The underlying power which can give to the junior high 
school the ability to accomplish these suggested changes in the 
lives of youth is the one which is at the very heart of junior 
high school life, the power within the program of exploration 
and guidance. 
·-xcalvin o. Davis, op. cit., pp. 415-416. 
2Journal of Education, January 27, 1916, p. 92. 
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III· THE GUIDANCE MOVEMENT 
.. 1'' 
A· Need 
A~though considered by some a fad, guidance seems, to the 
more serious students of education, to fill an unquestioned 
need. 
~. Increase in Schoo~ Attendance 
The most important factor in bringing about this need, is, 
undoubtedly, the great increase in our secondary school pQpula-
tion, accompanied by a decrease in the number employed. 
Dr. Leonard v. Koos gives the following figures to show the 
proportion of the youth of Massachusetts between 14 and 16 
years of age in the public schools:1 
l890 •••• 3.8fo 
1920 •••• 24fo 
l93Q •••• 46fo 
In some states the propQrtion of increase is even higher~. I ThiSI 
I 
great influx into our secondary schools, of youth of varying 
nationalities, background, abilities and interests, called for 
a change in the offerings of the schools. 
The expanded and differentiated '.c.urriculum was the result, 
thus calling for greater need for guidance. The old Latin gram~ 
mar school had but one curriculum, no options. Its successor, 
the academy, had its offerings organized into departments. As 
curricula began to increase in number, and subject offerings 
became richer, individual differences were better provided for, 
pupils who would ordinarily drop out of school continued, and 
necessity for guidance arose. Even if no other factors bad as-
I 
~======~~==~~===============================================~==========~===·===~==~,=·' 
lLeonard v. Koos, and Grayson N· Kefauver. Guidance in 
Secondary Schools, pp. 1-2. j 
~~~~~~~~-~~l -·~::;. t. -,.,-
aited, the expanded curriculum alone would have made guidance 
a necessity. 
The new types of organization, such as the junior high 
schoo~ and junior college, extra curricular activities, recog-
jnition of individual differences, and directed study, all of 
which modifications of the old order came about in the effort 
to democratize the schoo~, have increased the need for aiding 
pupils in obtaining the information and advice needed to enable 
them to adjust themselves to a more complex social order, as 
well as to their vocationt and they in turn, are able, through 
its aid, to function more successfully. 
certain school subjects have, for some time, pointed di-
rectly toward specific occupations, particularly the commercial 
group. Guidance here becomes vocationa~, and, though this 
phase is not the only side of guidance, it is certainly a major 
one. 
2. Decrease in Employed Youth 
As more youths came into the schools, the number in employ-
ment decreased, then shifting the period of adjustment to higher~ 
ages and higher levels of training. This necessitates constant 1
1 reorganization of the program of studies, in order to fit the 
I increasing range of individual interests and abilities. 
3. Elimination From School 
Investigations of e~imination1 showed that dropping out 
was greatest between grades 9 and 10, with the period between 
1
8 and 9 next, and between 7 and 8 third. In order to prevent 
1Leonard v. Koos, op. cit., pp. 18-20. 
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20. 
part of this loss the reorganized cur riculum and introduction 
-
of systematized guidance was necessary. In spite of our 
(~ changed curricula and methods, there is still much elimination 
',' -::J 
from school during the junior high school period. Guidance 
is particularly necessary with the_group likely to leave school 
early, in order to find, if possible, some interest which· will 
hold them in school longer. Because elimination begins even in 
the late years of elementary school, some provision should be 
I 
made for guidance of those who will not enter junior high school·! 
4. Life Career Motive 
Although sufficient study has not been made to prove con-
clusively that the life career motive increases scholarship and 
effort, yet nr. Koos1 considers that from such investigations 
as have been made, we may rightly expect some help from this 
source. Only through careful guidance can the life career idea 
be made active in the lives of pupils. Dr. Jesse B·- Davis2 , in J 
the years when guidance was just beginning, outlined an effecti-ve 
I way of using this motive in the English class. 
5. Specialization 
The need for guidance may be seen not only in the schools, , 
I but in the economic and social situation. New occupations, sucn 
as those connected with the automobile, radio, wireless, and I 
airoplane, are constantly appearing, and, as science advances, 
some of the older occupations disappear, diminish, or transfer, 
I
I 
stable keeper. The old apprentice system is gone. These 
as in the case of the blacksmith, cobbler, teamster and livery 
---lLeonard v. Koos and Grayson N. Kefauver, op. cit.,- p.~~~~ 
2Jesse B· Davis, Vocational and Moral Guidance, pp. 20-lll.l 
~ 
I 
I 
I 
(~ 
!changes make it 
rome systematic 
a life work. 
more than ever necessary that students have 
study of occupations in preparation for choosing 
6. Change in Home Situation 
In the colonial days the home gave much valuable industrial 
training, but home life•, in that sense, is gone. Children now 
ave meager opportunities for such training, and when both par-
jents work outside the home, still less can be given. The 
',·school, then, is having to take increased responsibility. It isl 
:particularly fitted to do this because of its knowledge of 
pupils• interests and abilities, because of long and close con-
tact with them, and because of its disinterested character. No 
other organization is as well fitted to give this guidance, 
therefore the school must accept the responsibility. 
"Its organization makes possible expert assis~a.nce of a 
kind that home and church cannot provide." 
7. Changes in Standards of Living and Education 
Scientific ~iscovery and invention are constantly raising 
our living st~~dards. Along with this increase in material wel-, 
fare, comes the desire and demand for more extended general , 
This demand is shown in ~~ 
the compulsory attendance laws, and in the minimum age require- [ 
education before entering a vocation. 
ment for leaving school. 
a. Shifts o~ population 
Increasing urban population, and shifts of workers from 
one section of the country to another make it imperative that 
students in school should receive suitable information about 
1Arthur G· Jones, Principles of Guidance, P· 18. 
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occu~ations, not only of their own locality, but those not 
available except at a distance. Were the population stable, 
such a great variety of information would not be necessary in 
a given area. 
9. Change in Status of Women 
The changing status of women, and their entrance into many 
occupations heretofore reserved for men, make guidance more 
necessary for youth of both sexes, for changes in the occupa-
tional life of women cannot come about without a corresponding 
change in the occupation for men~ Investigations show, accord-
1 ing to Dr. Koos , that the number of women is decreasing in 
agriculture, forestry, and domestic service, is remaining . 
stationary in manufacturing and mechanical lines, and increasing 
in transportation, trade, the professions, and clerical work. 
Students cannot get this up-tQ-date information for themselves, 
nor would they be able, in most cases, to interpret it properly 
if they could obtain it, therefore place should be made for 
such.instruction in the schools. 
10. Labor Turnover and Change of vocation 
In order to lessen labbu turnover and too frequent change 
of vocation, the problem is to see that the individual makes as 
!satisfactory adjustment to labor as possible. Some turnover is 
inevitable, and not all changes of vocation are unwise nor 
wasteful to the individual nor to society,. yet careful guidance 
can decrease both evils. 
r 
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lLeonard v. Koos and Grayson N· Kefauver, op. cit., p. 11. 
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The passing of the child labor law has brought still 
others under school influence, so the general tendency of the 
times is to keep youth in school longer, and the problem of 
how best to administer guidance becomes one of the most impor-
tant ones of the present time. 
E3. Logical outgrowth 
Finally, guidance seems a logical outgrowth of democrat-
ized society. In Junior High School Life, by Thomas-Tyndal 
and Myers, this statement is made: 
23. 
I 
"It is not overstating the case to say that the junior 
high school which fails to include a guidance program in its 
organization schedule is either stunted in its growth, or has 
no excuse for existence.nl 
lEmma v. Thomas-Tyndal and Jessie Duval Myers, Junior 
High School Life,·, p. 13. 
I 
B· Scope 
1 .. Not Synonymous with nEducation" 
The word "guidance•t is used very loosely, by some being 
restricted entirely to giving vocational information and advice, 
by others being extended to include the physical, moral, social, 
and recreational sides, in short, being made synonymous with 
tteducation" .. Dr. Brewer1 , in his Education as Guidance, takes 
that view, as do the authors of Junior High School Life. 2 . 
2. Two Main Phases of vocational Guidance 
Dr• Koos takes the stand that while guidance is necessary 
on the recreational, health, and civic-social-moral sides, yet 
its main aspect should be vocational, and that this should not 
be neglected. He recognizes two main phases of guidance::3 
1. Distributive--to distribute youth as effectively 
as possible to educational and vocational op-
portunities. 
2. Adjustive--to help the individual to make the op-
timal adjustment to educational and vocational 
situations. 
He believes that guidance should be advisory. There should be 
no compulsion except as the information given may compel the 
individual to change his mind. He emphasizes the fact that 
guidance should not be confounded with supervision of I attendance,, 
disciplinary control, nor social ·overs~ght, teaching, supervi- I 
sion of instruction, curriculum making, extra curricula acti-
vities, nor giying vocational training. The guidance program 
may assist or hinder these. Guidance, then, is not a synonym 
for education, but a part of education. 
1 Education as Guidance, pp. 2-3. 
2Emma V. Thomas-Tyndal and Jessie DuVal Myers, op. cit., P·' 12. 
3Leonard V • Koos and Grayson N. Kefauver, op. cit., p. 15 .II 
25. 
<f) 
r. srewer1 says that educational guidance is 
"conscious effort to assist in the intellectual growth of 
jn individual." 
locational guidance has been defined by the National Vocational 
!Guidance Association2 in the Principles and Practices of 
iCocational Guidance as 
11 the process of assisting the individual to choose an oc-
cupation, prepare for it, enter upon and progress in it.n 
1John M· Brewer, The Vocational Guidance Movement, p. 12. 
Zwal~er B· Jones, et al, Basic Units for an Introductory 
course in vocational Guidance, Appendix, p. 181. 
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C ... Histary1 • 2 
l. Simultaneous Beginning 
The vocational guidance movement in the public schools was 
begun in a number of cities during the period from 1910 to 1915, 
apparently originating independently in each. Notable pioneer-
ing work was done in Grand Rapids, Michigan, also in Hartford, 
Connecticut, New York, Philadelphia, Cincinnati, Chicago, and 
Baston. 
2. Work of Parsons in Boston 
In Boston, the work grew out of the couseling of Mr. Frank 
parsons, who, in 1905, became director of the Breadwinners• 
Institute, a branch of the Civic Service House of which 
Mr. Meyer Bloomfield was director, and where Mr. Parsons spent 
much time in counseling. parsons laid the foundation for the 
vocational Bureau, which was organized in 1908. In his first 
report of the bureau be uses the term "vocational guidance" -
with practically the same meaning given to it at presen,t_,. Late 
in 1908, Mr. parsons died, but the movement which he helped to 
found went steadily on. The bureau was, at first, financed by 
Mrs. QUincy Shaw. At present, it spends most of its time in 
investigating, publishing bulletins, making plans for schools 
and school systems and working to further the growth and devel-
opment of the guidance idea. 
In 1910 the Boston School Committee appointed a committee 
on vocational adviseme~t, and by 1910 a vocational counselor 
had been appointed in each high school. 
I 
I
I 
I 
I 
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of Vocational Guidance, pp. 20-52. 
ll 
Arthur J. Jones, op~ cit., 
2John M •. Brewer, Beginnings 
P· 366. 
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I! In 1912, through the _cooperation of the Children's Weliare 
League and the Women•s Municipal League, a ~~acement bureau was 
I 
opened and soon became an independent institution. In 1915, the 
lDepartment of vocational GUidance was established, in charge of 
I 
:Miss susan Ginn. I 
vocationa~ Bureau and Chamber of com-
I 
~910, I 
I 
I I The first vocational conference was held in Boston in 
\Under the auspices of the 
3. First Vocational Conference 
I 
rerce. 
4. National Association 
Another was held ih New York in 1912. 
In 1913 the National vocational Guidance Association was 
founded at a meeting at Grand Rapids, Michigan. ·From that time 
1 the movement bas grown steadily and rapidly, except from 1917 to 1 
\1 1919, when no meetings were held. 
In January, 1929, there were 24 branch associations with a I 
total paid membership in the National Society of 1062. At a lll 
three day meeting held then, 338 people registered, from 27 I 
Jdifferent states. I 
5. Magazine of National Organization 
The vocational Guidance Magazine, the organ of the Associ-
ation, began in 1915 as a four page bulletin. It is now a 90 
page magazine, issued nine times a year under the title of 
1
0ccupa tions. 
I 
This brief survey of the guidance movement gives some idea 1 
i 
I 
of its rapid growth, and of the feeling among prominent educators 
ll 
\ 
!that no school system can afford to neglect it. 
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!At present. there is no progressive 
I 
jtants which is without some form of 
I 
city of over 10,000 inhabi-1 
definite guidance activity. 1r 
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1Arthur J. Jones, op. cit., p. 367. 
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D~ Application to the Junior High School 
1. Need 
Guidance is needed in elementary school, senb)r high 
·school and college, yet since specialization comes largely in 
senior high school, and guidance should precede specialization, 
the junior·high school must give more time to exploration and 
guidance than the other schools. These functions seem to be 
its special consideration. Definite occup~tional choice should 
:L 
often be deferred until after junior high school. Dr. Koos 
says of this: 
"Our concern is more with providing the intelligent basis 
of choice referred to than with stimulating early final de-
cision in one•s life work.» 
TWo kinds of advice must be emphasized in junior high 
school: 
1 .• Advice concerning courses (educational). 
2. Advice concerning occupations (vocational). 
There must also be included some guidance along the lines of 
health, recreation, social life, ethics, and discipline. 
Dr. Koos 2 suggests that there is 
rra larger evidence of behaviour problems in the region of 
junior high schooL grades than below, 11 
and he give~ the following guidance activities available in 
junior high school to meet these problems: 
1. program of studies. 
2. Extra-curricular activities. 
3. Talks by outside people. 
30. 
4. saturday and extra-school work. 1 
5. Home room. i1 
6. Results of tests. 
11
i1 
7 .. Judgment of personal traits. l 
==========*====================================================================4=========r 
lLeonard v. Koos, ap. cit., p. 406. I 
2 r 
Ibid., P· 402. \. j 
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9. cumulative records. 1 ~ 
10. Health records. ~ J 
11 .. PUpil and parent conference. :1 ~I 
12. case Studies. I , 
13. Placement and :follow-up service. :,!,~1  1 EdYJard Earle Franklin justifies the inclusion of vocational 
1 
~ 
guidance in our schools, and particularly in our junior high 
schools, in these words, 
"Thus vocational guidance in our schools is justified 
because it is thoroughly democratic in character. correctly 
administered, it will tend to break down objectionable class 
prejudices. Further, it is seen to be most effective when it 
is provided for the pupils during that critical period i£ 
their lives which they spend in the junior high school. tt 
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lrhe Permanence of the Vocational Interests of 
JSchool PUpils, The Johns Hopkins University Studies 
iNO • 8, P· 16 • 
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IV• PROGRAMS IN JUNIOR HIGH SCHOOLS 
A· General Practices 
!l 
l 
I The guidance movement is so new that there is great variety/ 
in the programs offered in different cities. Four general types!! 
1 ~ 
are reported by Professor William C. Reavis in his guidance re-I: 
. I 
port for the National survey of secondary Education. 
Centralized Bureaus in City Systems 
Illustrated by Boston, Chicago, Cincinnati 
I 
r ~ 
!I 
This is a plan applicable to large systems and large city / 
schools. The director of the central bureau is responsible to I 
the superintendent of schools or to the assistant superintendent~ 
1He organizes the bureau and provides assistants who carry on the!1 
activities in the various secondary schools. 
'1! 
The staff of the bureau is not large enough to provide all I\ 
!I 
the service needed, but it furnishes the specialized service, 
and helps the principals of the schools, and the assistants to 
organize the school guidance program. 
Under this plan there is usually very great differences in 
r 
I 
'I !, 
1
!111 
the programs of different schools, due to the varying standards ~ 
i· 
of those who administer the program in the individual schools. 
II A centralized bureau is better able to provide for occupa- )I 
tional study and research than the individual schools. 
Individual secondary Schools the Unit 
Illustrated by Providence and Milwaukee 
ll 
1\ ~ 
II 
Here the head of the secondary school has the responsibility 
\! 
for the program. There is still a central organization to pro- 11 
i, 
t 
:I 
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Programs of Guidance, Bulletin, 1932, No. 17, National 1 
l
:survey of Secondary Education, Monograph No. 14, pp. 135-144. I 
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!vide special service and advise the building assistants. Under I 1l 
I 
I
I ;I 
1
this plan there are no appropriations in the budget solely for 1j 
I . guidance, as. that is a part of the educational services of the 11 
I " school and its activities definitely assigned to the regular 11 
[teachers and. 8.dm.inistrators of the individual schools. MUch of I 
rhe administrative work is not directly connected With guidance,~~~ 
but the relations between them must be clearly defined if the i ~uidance officials are not to be hindered in their work. Under ; 
I I 
lthi_s plan counselors teach classes in occupations, give group ~ 
:,'I guidance and individual guidance, also advise concerning Jl 
~courses, and sometimes teach regular subjects part time. MUch ,
1
1·
1
; 
~uidance responsibility falls upon th~ homeroom teacher. I· 
Centralized Guidance Organizations in Individual Schools .1 
II 
Illustrated by Milwaukee vocational School and Town-
ship High School and J·unior College, LaSalle, Ill. 
il 
i: 
II 
i 
I 
1 
I The principal directs the guidance program, and activities ' 
I 
can be coordinated more easily than by the central bureau plan. 
I 
·It resembles the second plan mentioned, but its difference lies 
I 
!in the fact that it maintains a staff of guidance officers, in-
1 
'stead of using the regular teachers of the school. 
Central Organization in Individual School 
Utilizing Regular Teachers and Officials 
III· by: Joliet Township High School and Junior College 
Thornton Township High School 
New Trier Township High School 
l ~ 
!I 
II 
il 
!I II I, 
II 
:I 
I: 
1
1
l Either the principal or a trained counselor is at the head 
1
1 
' I 
I' 
I' 
l 
,of the program. and the regular administrative officers and ii 
II I iteachers carry on the work. 'I 
i1 
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'·ijl ~ B· In small secondary Schools 
In a smaU secondary school, the guidance program must ~ j 
usually be planned and carried on by the principal and teachers, II I 
as it is seldom possible to obtain a trained worker for full or ~ . · 
II I part time. 
c. cost 
The expense of guidance may be lessened if the regular 
teachers of the school_ are used as counselors. costs vary 
greatly, depending upon the elaborateness of the program and 
the number of special workers. Annual expenses per pupil in 
the cities mentioned in the survey varied from $1· to $11.1 
I 
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D· General Guidance Fractices 
1. Organization of Program of Studies 
Any schooL system having a good guidance program will be 
!studying that program constantly and re-organizip.g curricula 
lso that individual difrerences ~ill. be better served. Dr. Koos 1 
I 
!
suggests the following features which progressive schools report 
l. Flexible programs of studies. . 
I 2. Elective subjects. 
1 3. TWO or more curricula. 
4. curricula for special occupations. 
5. Facility of curriculum transfer. 
6. Part-time cooperative curricula. 
~The first five were reported in a ~jority of the 336 secondary 
!schools investigated. 
some schools present all their curricula in one comprehen-
sive school, others give general and vocational education in dif~ 
ferent schools~ The problem of distribution and transfer is i 
simpler in the first case, as there must be more thought for 
correlation when there are specialized schools. 
2. Exploratory courses 
All regular courses contribute to exploratory experiences 
in a slight degree, but it seems to be agreed that special ex-
lploratory courses should be given in the junior high school in 
I . !order to discover all possible in~erests and capacities. In 
I • 
many progressive schools general courses are being introduced 
!giving a wide, general pre-view of a subject in order to allow 
I 
the pupil to see all of its main lines that he may have a better\ 
l 
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courses are most commonly givEm 1n_mathematics, scienc=e=,==-~---==--==,~1 
of its possibilities·for later specialization. These gen-
1
Leonard v. Koos, The Junior High School, op. cit., p. 49. I ~\ 
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foreign l.anguage .. A general shop, giving a short trial at many il 
~rades, is considered better for junior high school purposes II 
~han a. specialized shop. Short unit courses, called ttbroadening i/ 
I II 1 I 
·and finding•t courses, are in use in some schools. Many writers 11 
I ' II 
seem of the opinion that pupils• shop work does not train them I! 
bufficiently in the all-around tinkering which is necessary for I ~everyone in and around the house. ~ 
pUpils need, at this time, to develop many interests. Ex- li 
II 
lrtra-cur_ ri cular activities may prove very helpful in uncovering jl !I 
k. bilities not showin in regular classes. 11 
I ~ I Out-of-school. and vacation work· may be made valuable as ex-1! 
ploratory experience, but the counselor must help the pupil to il 
I 1: 
interpret these experiences if they are to be truly valuable. :1 
1 Dr. Koos suggests an analysis of interests and aptitudes 
at the close of each exploratory unit, this test to be filed, 
lnd re-examined after the completion of the series of units. 
I At present, schools do not present enough really explora-
~ory ind~strial experiences. Those commonly employed are the 
~eneral shop for boys, rather limited fields of home economics I . 
ifor girls, 
I 
rtry-outs .. 
agriculture in a few schools, and some commercial 
3. Life career Motive 
Al.though it has not been sufficiently proved, there is 
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for believing that this motive is a spur to improve 
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work. Counselors should endeavor to lead the pupils 
feel. the force of this motive, and to see the need for 
lLeonard v. Koos and Grayson N· Kefauver, 
.;1' ,, 
l 
.~ 
~~ 
• 
iadequate information along vocational lines. 
4. Giving Information 
Among the many methods of giving vocational information, 
the following are listed in Guidance in Secondard Schools: 1 
1. Printed or mimeographed program of studies. 
2. Special curricular of college entrance requirements. 
3. Elaborate bulletin showing opportunities of the school. 
4. student handbook. 
5. pUblication of local opportunities for vocational 
training. 
6. Guidance issue of school paper. 
7. Reading list on occupations (outside reading). 
occupational courses are given in most_progressive 
schools.2· These are placed in different grades in different 
schools, but the preference is for grade nine. Time allotment 
also varies from one period a week. for a year to five periods 
a week for one semester, or even five periods a week for an en- I ::::c:e::~rs:~ea::u:::e::m::m::i:e:e:::::ea:o:r::r:a::h:h:y the I 
counselor. I 
It would seem reasonable to place the course where it would! 
I 
I 
benefit pupils w~o are about to make high school choices, or to 
leave school to enter occupations. Some schools favor giving a 
part of the work in the seventh grade and a part in the ninth. I 
Other schools distribute it through the three junior high school\ 
i 
years. I 
The person teaching this subject should have adequate prep-1 
aration. The counselor is probably the best one for the purpose
1 
! though sometimes an interested teacher of civics does good work.! 
I 
lLeonard v. Koos and Grayson N· Kefauver, op. cit., p. 31. I 
2rbid., PP· 92-97. I 
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There is great need for more extensive .and accurate occupa-ll ll 
tional information, and more attention should be given to local 11~ l;ij· industries. 
ll I Instead of being filled with too many facts, students 
II 
should be taught how to study an occupationJ and should be given ll.l 
a short list of topics which need consideration in choosing a ~ 
life work. This list is given in Guidance Practices:1 
l. Suitability for occupation. 
2. Service to society. 
3. Satisfaction in work. 
4. Financial return. 
5. Opportunity for employment. 
6. " ~ advancement. 
7. Health conditions. 
81 Social conditions. 
Other sources of information are: 
L. Visits to occupations (and 
2. Talks from representatives 
and industry. 
3. Interviews and conferences 
4. Library. 
5. Activities program. 
to higher schools). 
of business, professions 
with people in occupations. 
5. Testing2 
A counselor needs to have the benefit of the various tests 
which are now available. Many schools have a department of 
tests which administers general intelligence tests, also those 
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Too much d~pendence should not be placed upon tests, but they /1 .~l 
i 
! 
\ 
are helpful when used with all th4other information obtainable 
about the individual. 
6. Counseling I 
I 
counseling programs include both individual and group work.i 
i Social-ci v~c-moral counseling can often be given profitably and 1 
economically in groups, though some must always be done in-
II 
dividually. A large part of a counselor's time is taken up 
individual counseling along the following lines: 1 
with11 
;' 
1. vocational. 
2. Course, curriculum, school. 
3. Civic and moral .• 
4. Leisure time and avocation. 
5. Social. 
6.. Leaders hi P• 
!! 
II 
II 
!I 
II 
BY strictly vocational guidance is meant advising a pupil !I 
in choosing his occupation, selecting and obtaining preparation jl 
for it, finding work, then adjusting himself to the job and 
making progress in it. 2 
Course, curriculum, and school guidance is usually known 
as educational guidance. The home room and subject teachers 
l 
I· 
II 
!I 
!I 
II 
II 
can be of assistance to the counselor in this form of guidance. !! 
I In dealing with individual differences, we should notal-
ways try to make them greater. Often, we must try to decrease 
them .. The school must inhibit impulses that are harmful, and 
" 
' 
1 
I 
i 
II 
•There is great danger that school life will inhibit the ~ 1 
very things that. are most useful later, and even stimulate some il ;\ 
3 Professor Jones says, encourage those which are useful. 
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Arthur J. Jones, op. cit., P• 22. 
2Ibid., pl 38. 
3wa~ter B· Jones, et. al., op. cit., Appendix, P· 181. 
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7. Records 
/I 
eachil Good counseling requires full and accurate records for 
individual, including family hi~tory, personality traits, 
!
'scholastic and test records, aptitudes, disabilities, interests,~ 
jand provisional vocational choice if one has been made. These 
1
1 
should be as simple as possible, on cards of convenient size 
i 
for filing, and should be easy of access to anyone who needs to 
I 
use them. 
a. Placements 
Some large cities have quite elaborate placement bureaus, 
while many smaller cities do little or nothing in regard to 
II 
'1 
! 
i 
I 
! ~I 
il I 
!
placement. Of course, more placement will be necessary in 
1
senior high school, but a certain amount will be inevitable in [ 
!junior high school and even in the late elementary school years., 
1Not all pupils can, or should be retained through senior high 11 
!school. For these students, in whatever grade they may leave, l 
!placement assistance should be available. This should be a ~ 
I 11 
public responsibility, for private agencies have too much 11 
tpought of gain. The school has more knowledge of the individu~. 
I 
!I 
!I 
lal, and is more disinterested in its assistance, so placement 
'responsibility should belong to the school. 
9. Follow-up ii 
comparatively feW guidance programs do very extensive fol-11 
!low-up work, though it is receiving an increasing amount of at- I 
l 
! 
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ltention. More careful and extensive follow-up work is needed 
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I 
give us help in making needed changes. 
I 10~ Research 
Effective guiding needs constant research to find the 
weak places, as well as the strong ones, in our programs as now i 
administered~and to collect and disseminate complete and accurate 
information about as many occupations as possible. Not all i/ 
ll 
counselors make good research workers. Most research can best 1 
be done through the central office by specially trained wo'rkers, !i 
i! 
!
nevertheless it is customary. in many large cities, for counselor~ 
II 
and even regular teachers, to give some time to occupational in-jJ 
v:estigati on. 
E· Effect of the Guidance Movement 
L. Effects not Sufficiently Tested 
The movement is so new, and so little research has been 
I! 
II 
I' 
lj 
l! 
I< il 
I' 
1i 
'I 
done that the effect of guidance programs upon education cannot II 
I! 
be conclusively proved, yet all writers upon education feel its I 
\j 
importance. or. Brewer says, 1 F iJ 
II 
il 
II 
'I II 
I' 
:I 
Recognition of individual differences is one of the. outstanding il 
'I 
"The entire organization (junior. High) gets its motive 
1and its plan from guidance." 
li Guidance is built i' 
1/ 
principles in all modern educational reform. 
upon this principle as also is individualized instruction. ii II il 
jl 2. Results of Investigation 
professor Kefauver2 tells of an investigation !I made of 5000 lj 
\I 
students in ten cities, nine of which had stressed guidance, and;! 
1: 
one of which had meager guidance facilities. The ten groups :I 
., 
il 
were compared. Fewer of low intelligence planned to enter pro-j 
1John tf. Brewer, Education as Guidance, p. 537-.----------~~=== 
2Grayson N. Kefauver, ''Appraisal of Guidance, 11 Qccupa tions ,!,
1
1 
(June, 1933) , pp. 53-58. 1, 
il. 
l 
fessions in the guided group. Those planning to enter college 
tested higher on knowledge of entrance requirements in the 
guided group, yet the differences between the groups is not 
significant._ Much more research is needed before ma~ing 
definite conclusions. 
F· Future of the Movement 
1. Develop Leaders 
Writers agree that future guidance progress must pay more 
I 
t 
i! 
!! II 
:I I! 
I 
attention to the tr:aining for leadership, and. feel that leaders J 
I 
can be developed better through organized play and games than in! 
I 
any other way. Dr. Brewer makes this statement~1 
•~rn a democracy each individual must learn to be now a 
leader and ~gain a follower, and much attention must be given 
to guidance for both these functions." 
: 
I 
II !I 
usually, we shall find our leaders in the upper third of 11 
the class, but we must be constantly watchful to find some among1l 
the lower group.. We find the type illustrated by the poli ticianll 
I and general, the reLigious leader, and .the leader represented ! 
ry the writer, artist, musician, and inventor. The schools have~ 
emphasized only the first type. 
The following list of leadership qualities is given by 
professor Jones:2 
intelligence 
init.iative 
courage 
self-trust 
insight 
kindliness 
good humor 
knowledge of 
sincerity 
singleness 
purpose 
human nature 
,J 
II 
I 
of I 
rth~lists h~e been made. Of c~r>e, all the characteristics I 
re not equally essential to all types of leaders. We need much 1\ 
II tudy along these lines. There will be no progress if we select(! 
lJohn M. Brewer, Education as Guidance, op. cit., p. 369. 
2Arthur J, Jones, op. cit., p .. 339. I 
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only leaders who agree with us, yet there must be a check on 
jan:ti-social leadership. some leadership qual1 ties are 
1 
inborn, 
but all can be increased by training. Professor Jones says 
that we should 
I 
I 
II 
wtrain for intellectual and moral integrity and 
purpose on the part of the leader; we should provide 
ishness and a feeling of moral responsibility." 
honesty of I 
for unself-
~ 
. I Guidance in the future must pay more attention to attitudes'· 2. Train Attitude 
If, as Professor Jones states, r 
itThe changes that we call. education consist of habits, J 
owledge, skills, attitudes, and ideals developed in indi vid- llll 
!uals.n2 
then the attitude of a child toward a subje~t, school or teacher~~ 
is to be given just as careful attention as his knowledge of I 
subject matter, for the child is educating himself by what he 
feels and does. The teacher presents the stimulus for the 
eeling and doing. 
· "The results that we call education can be m~asured only 
in terms of the changes made in each individual.n · 
3. Crises 
The school must provide more adequately for crises in the 
child•s life .. 4 
1. At end of compulsory attendance age. 
2. At completion of sixth grade. 
3. At choice of occupation. 
4. When securing a job. 
5. At choice of higher college curricula. 
6. At choice of college. 
I 
II 
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Needed information should be given at the time of, or preferably~ :
1 
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4. Leisure Time Guidance 
The shorter working day brings to society a great problem I 
I 
I lin the use of this increased leisure. Unless wisely used it 
ran be nothing but a menace. Much must be done to train pupils 
Ito- use their leisure time to advantage. Studies should be made 1/ II l~o see the effect of certain forms of recreation and to find what II I forms are needed for different types of people. We should ex- I 
amine our school program of athletics and.clubs and see what I 
- Larries over into adult life. Clubs should be offered to I 
!!.represent the_needs ~ of the child, not the interests of the /i' 
!teache-rs, though it is necessary that a teacher should be in- i 
terested in the club sponsored. 
5. occupational studies 
lrn the June, 1933 number of "Occupations", or. Brewer1 makes 
this statement: 
"Of all the needs· in the field of guidance, authentic 
!occupational information is probably the most urgent at this 
time.tt Also~ 
I 
h !I 
Jj 
II 
1! 
I I, 
,, 
:I I. 
"Occupational information is necessary for the student en- 11 
deavoring to find himself occupationally, but it ~hould be ~ 
!studied by everybody from a cultural standpoint. tt /1 
He :feels that the research of the National Occupational 
conference should supply us with much of this material. very 
few colleges, even, make provision for systematic st~dy of oc-
supational ~roblems. This is necessary, for it is not likely 
to be learned through outside reading alone. 
6. Coordinating Guidance Work in.Individual Schools3 
Guidance activities need to be coordinated so that each 
I 
I 
I· j! 
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lJohn M· Brewer, occupations, June, 1.933, p. 49. 11 
2
rbid.) P· 49. j 
'I 3Arthur J. Jones, op. cit., p. 346. ~ 
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!I i' 
lchildts problem shall have brought to bear upon it, all the 
~forces of the school. Definite responsibility for certain 
:parts of the program should be given to certain people. Each 
' 11 
I 
I jshould know just what he has to do, and work should not be 
. ;duplicated.. Each pupil should have unified assistance, not be 
!confused by having a number of counselors. Organization should 
!be as simple as possible, growing as needs arise. Those should 
I 1be chosen to counsel. who are in the best position to give it. 
II 
i 
l 
I 
I 
7. Experts 'l 
The director and leaders of the guidance movement should bel
1 ~experts in their line, able and ready to give advice and help toil 
II 
\ 
the counselors and teachers who have less training. More re-
Jsearch experts are needed to gather. reliable information. I 
·counselors and teachers must make themselves more expert through'il 
study. 
8. Danger 
The danger is that guidance will become so broad as to 
mean general education. Educators must recognize that it is 
complex, and work out a proper solution. The program must be 
!flexible, and changed to meet changing needs. 
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G .. Program. in the South Junior High School, 
Waltham, Mass. 
1. .. Organization 
I 
I 
I 
II 
The program of guidance in the south Junior High Schoo~ is !I 
il 
necessarily incomplete, as it is still in the experimental stage'!, 
growing out of a discus~sion of civic-social.-moral problems in 
one of the ninth grade English classes in 1926. No organized 
guidance plan has as yet been adopted in the other schools of 
the city .. 
The writer, who does most of the work, has general charge 
I 
I 
II 
!I j, 
il 
:I 
'I I of the program, and has taken courses for several years, in or- ~ 
'I 
some assistance in inter-~ 
I' 
der to make the work more effective. 
viewing individuals is rendered by a few of the other teachers, ;! 
but the personne~ varies from year to year on account of chang-
ing programs. The number of assistants varies from one to four 
but there are usually only two. These can frequently give but 
one period a week to the work. The writer teaches one class in 
English, the industrial ninth~ and spends the rest of the time 
in guidance work, including group teaching, individual inter-
views, recordsJahd club and student council sponorship. 
The time allotment is one period a week (a study period 
taken) in seventh and ninth grades. As the eighth grade pro-
gram is heavy and there is no study period, no group guidance 
can be given. This is, of course, unsatisfactory, and it is 
hoped that this neglect can soon be remedied. 
I 
I 
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! I 
The home room teachers, in a weekly home room period of 
~, 1 
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about twenty m1nu tes, after the regular assembly, carry on with ~ 
their classes discussions of civic-moral-social .responsibili tiesil. 
2. curricula and Exploratory courses 
I 
I 
! 
I 
The program of studies includes general courses in science I 
in each grade, general language in the eighth grades, junior 
business training in the eighth grade, and business practice 
rnd mathematics as well as bookkeeping in the ninth grade com-
mercial division. All but the industrial eighth take general 
!language a half year, and junior business training a half year, 
!then make their choice of ninth grade curricula: college, com-
! 
mercial, or industrial. 
~rt once The seventh grades have no electives. a week, and music twice are obligatory throughout the 
I j~hree years. There is no general shop, simply wood working and ~rinting, with a little simple electrical work. The girls all 
I have sewing and cooking, with some home management. Industrial 
~ark for boys is obligatory one period a week throughout the 
seventh and eighth grades, and elective in ninth grade. Those 
~lecting the industrial course have two double periods a week. 
There is no remedial nor special class, and promotion is 
not made by subject. After entering the ninth grade, a change 
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br curriculum is not easy, unless the change is to the industria! 
burriculum. French is not offered. Latin and algebra are begunj 
~n the ninth year, and, as there is no coaching teacher to help I :i 1 
I I !• 
a pupil make up work when there has been a change of course, he J i\'· 
~s not likely to make a success in these subjects, nor in the \1 ; ~usiness work of the commercial course. It is not possible for ~~ :1.~ 
t l --~· 
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i 
a person to choose the college curriculum in senior high school ~ 
without taking an extra year, unless he chose that curriculum 
in the ninth year. It is possible to begin the commercial work 
:1 
Jl 
I
I 
I 
I 
in senior high school, but very difficult, aa there are no l 
special classes for beginners in bookkeeping. Adjustment is ! 
I 
difficult in the case of industrial pupils, who, instead of goink 
to the trade school, wish to enter the general or the normal ~ 
curriculum in the senior high school, or to transfer after be- II 
!j 
ginning trade school. The schools have no visiting teacher, butil 
!i 
the school nurse and the attendance officer often obtain needed !I 
information. 
In order to develop leadership and civic qualities, the 
South Junior High School has a student council, composed of 
president, chosen -from the ninth grade pupils by vote of the 
il 
!l 
!I 
li 
il : ~ 
l! 
ll II ,, 
I' 
II 
entire school,· and one representative, chosen by the room, from !i 
II 
each of the sixteen home rooms. il A simple installation service ~ 
'I 
is held during an assembly period, and specially designed coun- I! 
,I 
cil pins are presented. The council meets once a month, with 
h !I 
!! 
!I 
'I 
~the writer as sponsor, and changes membership half-yearly in 
prder to give gre_ater participation. Much work for the school 
lis accomplished through teacher-sponsored committees for traf-
lfic, assembly, social life, library, publicity and administra-
ij 
a 
11 h II 
I 
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!i 
1· 
tion. The council has no disciplinary duties. !I Each home room ~ 
ihas its own organization, and has occasional meetings 
I . ct . home room period. The six seventh gra e sect1ons are 
during lj 
!I li 
organized :1 !, 
·'i 
I• 
\I 
I into one body, with a president and a vice-president, and the 
'I 
'I 
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• same is done in the five eighth grade sections, and the five 
ninth grade sections. These class officers preside at any 
special meeting which concerns an entire grade. 
About twenty clubs are organized, each teacher sponsoring 
one, and meet the last period Friday morning. A school or-
chestra rehearses one period in school, and one outside of 
school, and plays at all assemblies and school functions. These 
clubs give opportunity for some leadership development, as well 
as for a try-out of interests. A pupil may change clubs each 
half year, and some pupils do this, entering six clubs during 
the three year period, while some with special interests remain 
in the same. club for the entire period. PUpils receive first 
choice of clubs, if possible. Few have to make a third choice. 
3. Life career Motive 
In the seventh grade the life career motive is stressed 
during the study of a junior h~gh school and its opportunities, 
and again during the ninth grade study of occup~tions. Every 
effort is made by the home room teachers, who advise concerning 
curricula, to help each pupil to select the one which will best 
fit his interests and ability, and by the time he leaves the 
ninth grade to hav~ a fairly definite idea whether his life-war~ 
will be along academic, industrial, or commercial lines. Most 
of the pupils have by this time made a tentative choice of an 
occupational field, subject to change as new interests and abil-
ities develop. 
4. Giving Information 
The work at first consisted simply of discussions of ~ivic-
49 • 
social-moral responsibilities. Then an occupational course was 
introduced into the ninth grade. At present, the text used is 
Edmonson and Dondineau•s "Occupations", with four other sets of 
books for reference. During the year, each pupil prepares, as 
outside work, an original booklet about the occupation in which 
he takes most interest. These are usually illustrated with 
pictures and drawings, and have covers of original design. part 
of the time in ninth grade is given to case conference discus-
sions of social-civic-moral problems. 
In the seventh grade, "Our Junior High School", by Holbrook!! 
and MacGregor, is the foundation for discussions of junior high 
school opportunities, and the rest of the time is spent in the 
discussion of social customs, manners, and important character 
traits. 
5. Testing 
Testing is quite inadequate at present, both because of 
lack of time and funds. The intelligence quotients for many of 
the seventh grade pupils are received from the elementary 
~~chools. The writer personally gives the tests (Dearborn, usualf 
ry) to any pupil for whom there is no record, and to new pupils 
jntering from schools outside of the city. Generally, the 
ninth grade I~Q. records are complete, and are sent to the 
lsenior high schooL with the pupils' record cards. 
If a child tests very low, or there is anything peculiar 
rbout test result or child, request may be made for the services 
bf the Newton psychologist, who gives an individual test. 
50.' 
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Nearly every year some are tested in this way. 
standard achievement tests are sometimes given, but have 
~ not been used for a number of years. 
rf) 
6. Counseling 
Each pupil in school has one interview during the school 
year, more if time permits. Most of the ninth grade pupils 
~ave two, and difficult pupils always have several. The aim was 
to have at least two interviews for each pupil in school, but 
not enough teachers are available to make this possible. Some 
!interviews do not take over ten minutes, though as much time is 
~sed as is necessary. The interviewing is done in the regular 
b1ass room of each counselor, when the room is not otherwise in 
I 
~se. pupils are dismissed from regular classes for interviewing~ 
. 1 
by sending an interview slip to the home room teacher. Effort 
1 
~s made not to sch.edule interviews at times inopportune for the 
~ubject teacher. PUpils are encouraged to consult the counselor 
~[! oluntarily for help with any problem. Home room teachers may ! 
r l
sk to have a child interviewed, if desired. J 
Failing pupils, problem children, and those leaving school j 
s well as. state wards and those new to the building are given I 
lpecial attention. Emphasis is placed upon attitudes toward 1 
~ . . I 
~ork 1 school, teachers, playmates, home, and community. Dismis-
lal interviews need more attention. 
Assignment of classes to counselors for interviewing is not I 
satisfactory. At present, the writer interviews the five 
~rade sections, and, usually, one seventh and from one to 
I 
ninth I 
three I~ 
~ -
- --~-----------------------------------------------------------------------------
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eighth grade sections.. As soon as it can be arranged, one 
counselor wil~ carry an entire grade through the three years, 
thus giving to one person, a fairly good body of information 
about each pupi~ over a period of years. 
7. Records 
Each child bas an individual guidance record 
I 
card on which I 
I 
I 
necessary information about family, personal history, health, 
I·Q~, athletic and extra-curricu~ar participation is recorded. 
Space is left for the counselor to enter any special informa-
tion deemed necessary. Each teacher keeps the cards of the 
pupi~s whom she interviews, and, at the close of the year, they 
lare filed in the writer•s room. 
Another card, with record of schoo~ activities and some 
personal information, family history, and r.Q. is sent to the 
senior high schoo~ when the ninth grade is promoted. (There is 
no graduation). 
a. Placement and Follow-up 
Nothing is done in the ~ine of placement, and nothing I 
\systematic in follow-up work, for there is no guidance system 
,for the senior high scboo~ as a who~e, though the commercial 
~apartment does much guidance work. The writer does more or ~~ess incidenta~. follow-up work with pupils who seem ~ikely to 
I 
I 
I 
I have difficulty in the senior high schoo~. No research work 
I 
:been done. 
I 
has I 
I 
9. Investigation 
The course is not at all fixed, but changes each year ac-
l 111=======~==========-==================-·-=-=-=-,=-=========================+.~====== 
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I 
I' =~ng to changing conditions. It. has seemed helpful. Just. ~­
how much it is doing for the pupils, it is difficult to measure.! 
I 
!This investigation of the class of 1929 (senior high school 1932, 
lis made in the endeavor to ascertain just how effective it has II 
proved. The remainder of the thesis will deal with this investi~ 
gation. I 
I 
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v. Investigation of Class of 1929 
south JUnior High Schoo~ 
Waltham, Massachusetts 
A· PUrpose 
This investigation was made in order to ascertain, if pas-
. si ble: 
l. how effective the guidance department of the school has 
been in distributing pupils to suitable senio~ high 
school curricula. 
2. whether the intelligence quotient plays any important 
part in the choice of curricula. 
3. to what extent the vocational choices made in junior 
high school have carried over into occupations. 
il 
il II 
II 
I 
! 
I 
I 
B· Procedure II 
The class of 1929 was chosen because it is the first class !1 
I' 
for which adequate records have been kept. The class numbered I 
131. There were 63 boys and 68 girls, including 4 pupils who II 
I 
'Were not promoted regularly, but whom it seemed wise to place ini 
!senior high school without promotion, also 4 who repeated ninth. i 
!grade the following year) and l who left immediately on accoimt I 
I 
lor ill health. 
I . A card catalog was made in order to collect necessary 
:mat1on. The following information was obtainable from the 
I 
infori 
I 
! 
j. 
junior high school records: the curriculum entered in senior 
1
1 
!high school, intelligence quotient, honor roll record, and marks,! 
in exploratory work in grades eight and nine. 
I From 1932 and 1933 graduation 
/school, the name of the curriculum 
1
graduated was entered on the card. 
programs of the senior high 
from which the pupil was 
j 
,I 
II I· 
II I, 
t==""""""==-=-----------------------~--------------;------~----
' ll 
Information concenning those who .were not ,graduated was ob-I 
tained from the files in the senior high school, from the head 
of the commercial department, and from the office secretary. 
1
,some facts were obtained by sending a questionnaire (reproduced I 
!upon the next page) to those who were not graduated. Not all of~ 
!these were returned, and addresses of some who had moved out of 11 
I ~~ 
!town were lacki~, but the majo~ty were reached. A few were I 
personally interviewed, and relatives and friends gave informa- il 
!tiC?n as to others. II 
I For convenience, these facts have been tabulated by curri- i 
cula and summarized in percents, for boys, for girls,)and the Ill 
,totals .. 
I 1. Conclusions drawn from these facts, and recommendations by II 
I II !the writer follow the tables.. )! 
I A mark of •tFavorable 11 in the tables indicates that the I 
I .1 
1.pupil•s marks in the exploratory subjects. were not less than B· 
I II ~~fone mark of c was found, a mark of "Good" was recorded in the il 
itable.. "Fair11 shows more than one c, and if any D's were found, ll 
lor if a pupil had not taken the exploratory subjects of the cur-!l 
I I 
riculum which he wished to enter, the mark of "Unfavorable 11 was I 
1
recorded in the table. ~~ 
I 11 I 11 
I ! i I. 
I II 
'• ii 
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1
1 Waltham, Massachusetts Jj 
?ebruary 2, 1934 I 
!to ~ormer South JUnior High School Graduate:! I
I It would help me greatly in a guidance investigation which 
1 :r: am making of the Class of 1.929, s .. J' ·H·, if you would answer t 
ifor me:~the following questions: I 
11. Did you attend Waltham Senior High School? .••.....••••.••••• ·I I If no~, please give reason ............................... !, 
12. ·How long d1d you attend? ............................... ·······I 
:3. Why did you leave the high school? (Check one or more below) ·I 
!
, a. moved. . • . • I 
b. had to go to work to help at home..... I 
I
' c.·waa doing poor work in studies..... 1 d •. disliked school. • • • • · !11 
e. any other reason..... I j4. What work are you now doing? ••••••••••••.•.•••.•••••..••••••• ! 1~- ~~;~·;~~;;·;;;;·~~;;·;;~·i;~;·;i~;;·i;;;i~~·~;ii~;~·~;~i;;···l Hlgh Schoo~.· •. •... · • • • · • · • • • • · · · · · · • • · • · • · • • · · · · · • · · • • • ·~~ 
16. n~. ;,~~. thi~k. ;~~. t.~~k. th~. ;i~ht. ~~~~~;. ~;,. 5;;1 ~;. Hi~h:::::::: 1 
I ·I 17. If not, what course do you wish you had taken?···············! 
8. If- you pare to do so, on the other side of the paper, I shall~ 
I 
appreciate your suggestions on new ways in which our 1 
guidance department may assist our students. i 
, I. 
I Would a guidance department in Senior High School have helped! you?. • • . • • • j 
l If we can at any time be of assistance to you, please feel I 
1. free to come for advice. \ 
With best wishes for your continued success, II, 
I 
I 
I 
I 
I 
II 
f 
Guidance Department 
south Junior High School 
Elsie E· Turner, counselor 
I 
11 
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c. Follow-up studies 
I 
' 
pUpils Electing College curriculum 
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~. college Preparatory curriculum 
Fifteen pupils, eight boys and seven girls, elected the 
college preparatory curriculum, all but two having pursued the 
same curriculum in the ninth grade.· FUll information was on 
hand or was obtained for all. The following findings are in-
teresting and significant: 
1~ All pupils having an r.q. of over 100 completed their 
wdrk in senior high school.. Although this. is too small a number· 
from which to generalize, it might indicate that pupils with an 
r~~· less than 100 may find it difficult to complete senior high 
school. With the exception of the two boys who dropped out, and' 
two girls who completed senior high school, one by changing her 
curriculum, all the rest of the pupils were in the class called 
by Terman, 11 Superiorn, (I·Q.· 110-120) or "Very Superior" (120-
140). ·one boy rated 148 ... The highest among the girls was 134. 
2. Two girls of I·~· 94 were graduated, while both boys of 
lower I .. Cl .. (100 and 86) dropped out. This might indicate the 
possibility•that boys of low ability become discouraged with 
formal high school work more readily than girls. 
3. The two pupils in this group who were not in the college 
preparatory curriculum in the Junior high school, left school. 
!This shows that transfer between curricula is often not sue-
cessful. 
4. No pupil whose marks in his exploratory subjects during 
/both the eighth and the ninth grades rated Fair or above changedj
1 
his curriculum during his senior high school career. This fact 
=====41=============================-======ll·=-.<!<, 
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may indicate that a pupiL•s marks in exploratory subjects are 
helpful in deciding the pupil•s fitness to pursue with success, 
the college curriculum. 
5. Some with exploratory marks of "Unfavorable" in the col-
lege preparatory curriculum in the junior high school were yet 
graduated from this curriculum in the senior high school. This 
would be possible if the teachers of exploratory subjects con-
sidered their courses to be for the purpose of fact getting, 
rather than for the purpose of finding the interests and abili-
ties of pupiLs with reference to further guidance. 
6. One·girl of I·Q· 94 changed to the normal curriculum and 
was graduated. Her exploratory marks in the ninth grade were 
11 Un1'avorabLe 11 • Her mother was a college graduate, so insisted 
that her daughter prepare for college, against the judgment of 
the teachers. She was, apparently, convinced after the girl had 
!tried the work in the college curriculum of the senior high 
,school. 
i 
! 
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li 
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~ 
without intending to go to college more frequently than do boys. 
Social position may influence their choices more frequently. 
9. There are, then, of those who were graduated from the 
college preparatory curriculum, 40fo who are at some higher in-
stitution. Including the nurses• training school, the percent 
would be 46~ This may indicate the probability that graduates 
from the college preparatory curriculum will continue their 
t 
!education. 
I 
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I 
Technical Preparatory curriculum 
This curriculum is for boys only, in preparation for engi-
lneering schools. Eight boys entered, ~ive from the college di-
I \vision in the ninth grade (there is no technical division in 
lthis grade} one transferring from the business, and two from 
jthe industrial division. Full information was obtained about 
I 
all of these pupils. 
One boy, transferring from the business curriculum, did not 
do well, left school, and has since died. The summary for this 
group follows: 
I L. The r •Q•· range was not as great in this group as in the 
I 
I 
1
1 previous one~ Only one, the boy: who died, ranked less than 
,111. The highest was 124, bringLng all but one into the groups 
\called by Terman, n·superior" and "Very Superior. 11 All but two 
I )were graduated without change of curriculum. The other two 
\left. As in the case of the college division pupils, those with· 
I 
over 110 I·Q· (with one exception) completed senior high school. 
2. Only one of the three who were in different curricula in 
I 
!junior high school succeeded in completing their schooling, ap-
! 
lparently showing, as does the previous report, that transfer to 
i 
!the college or technical preparatory curriculum in the first 
)year of senior high school is usually not successful. 
) 3. All whose marks in exploratory subjects in this curricu-1 
llum in the junior high school ware •Fair" or over completed 
I 1senior high school, except the one who died. He would not have 
i 
done so. One with a rank of "Unfavorable" succeeded, and one \ 
\ 
i 
'I 
L 
--~ ---------~----- ~--~~----~-- -------- - .. --~-~~----------------~ 
left. These facts seem to strengthen the case for believing 
I 
/that marks in exploratory subjects are not to be relied upon 
absolutely in predicting success, since the teachers of these 
subjects so often teach for fact-getting, rather than for ex-
ploration of interests and abilities of the pupils. 
I
, 4. Two of these boys are now at Northeastern, one is an 
honor student at the Massachusetts Nautical School, one is em-
! 
ployed on board ship, and the rest are working. Only three, 
then, are definitely continuing their technical careers. There- I 
fore, 37~ of this group are continuing training as against 50fo 
of the boys from the college cu:r:_riculum. Might this not indi-
cate that boys enter this curriculum more frequently than the 
college curriculum without having a definite decision about the 
future schooling? This may be due to the fact that in most 
schooLs, there is insufficient guidance information concerning 
1
engineering and engineering schools. 
5. one boy was not heard from, but all of the others were 
employed at the time this investigation was made, though some 
lhave not worked steadily. were it not for the depression, 
tethers might be working in occupations more directly connected 
with their training. 
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65. 
Normal Preparatory Curriculum 
Since, in the junior high school, there is no normal 
preparatory curriculum, the same exploratory subjects were con-
sidered as for the college preparatory curriculum~ Latin, al-
I 1 
gebra, and English. i 
I Lt wilL be noted, from the table, that many from the in- ~~. 
jdustrial curriculum in junior high school elected the normal 
I I 
'!preparatory curriculum instead of the trade school, as one would! 
.have expected. This is due to the fact that many parents and 1! 
!pupils still feel that there is a stigma attached to the trade 
! school, that ttonly the rough·. crowd goes there," that they "do 
I . jnot have enough book work," or that ttyou have to go to school 
!untiL 3:30." A constant effort is made to combat these ideas, 
1 but' the feeling stilL persists that it is more ttelegant't to be 
graduated from the senior high school, and many parents insist 
( 
l
that the pupils should enter the normal preparatory curriculum 
at the senior high school. I At the time this class entered, the senior high school of-
lfered no general curriculum, and no shop work in any course, 
lthat being given up when the trade school opened. On that ac-
count, the normal preparatory curriculum was the one chosen by 
lany pupil who did not wish college preparatory nor business 
!training. As this curriculum had been intended for those who 
!wished to enter the normal schools, the entrance of pupils 
!without this definite vocational aim made the work most unsatis-
factory for both groups. The following year a general curriculu 
.; 
l 
' -------~========---=-~----,....,....,..,...--....;.;.. ........... -=~1'! 
I 
lwas added, and, as will be seen t'rom the table, all the pupils 
.entering from the junior high school industrial curriculum 
I 
jchanged to the general or left school. In several cases, in 
!spite of the change, pupils dropped out before graduation. A 
I 
number would have profited by trade school or domestic science 
curricula, but were unwilling to consider them. 
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NormaL Preparatory Group 
I 
Twenty-nine pupils (19 boys and 10 girls) were included in 
the group. Several could not be reached to find their present 
!occupation, but most other facts were available. A smaller 
!percent of graduates were found here; 42~ of the boys and 4Q1o 
lor the girls. Those who left comprised 57~ of the boys and 6o,( I 
!of the girls. Of the nineteen boys, 63fo (L2) changed their cur-j 
riculum, but in spite of the change, only four were graduated. I 
I his is partLy accounted for by the fact that the general cur-
lricuLum which was introduced the next year was for boys only, 
land the girls were unwilling to enter the household arts cur-
riculum, which most of them should have done. Following is the 
group summary:. 
' 
L~ The I .Q. range was from 93 to 153 for boys, thus extend-\' 
ing through the ttNormal, '" ''Superior," and "Very Superior" groups! 
land including one in the Near Genius Group. This boy, it may be\ 
I i 
1
noted, changed to the technical preparatory curriculum, and re- 1 
I II jpeated a year. For Girls, the range was from 97 to 113, nearly 1 
I i all in the. "Normal" group with two in the "Superior". The lowerl 
r.Q. for girls ~y acco~t for the fact that fewer girls were I 
~,graduated. Those who left were from the lower group. Both I 
Jlgirls in the "Superior" group completed their schooling, also 
il I 
I two in the "Normal" group. tio girl with less than 105 and no I I 
1lboy with less than 104 was graduated. This would seem to indi- 1 
cate that an r.Q.of over 100 is usually required for successful I 
completion of high school- I 
' 
' 
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I 2. Of the eight boy graduates, two had "Unfavorable" marks i 
Jin exploratory subjects in the eighth grade, one in the ninth, 
I 
land two in both grades. 
I 
Several with better records left 
I !school. Of the four girl graduates, only one had even fairly 
!good exploratory marks. With this group, the exploratory marks 
1are certainly not significant in predicting success or failure. 
I 3. Only one boy and one girl are continuing their education 
I ifurther, one at Northeastern and one at a Teachers• college. 
~ne is at high school in another city, after working a year. 
' hree are unemployed, and 13 could not be reached to discover 
their occupations. Since these pupils were not in the right 
1curricu~um, and had no intention of going to Teachers• College, 
I j( except one) we can learn nothing of significance in regard to 
1 he persistence or vocational interest from them. 
4. The fact that eleven of the nineteen boys changed their 
!kurricula: shows plainly their need for a general curriculum. 
I . 
1 
orne such program must be provided for boys who do not wish to I 
~earn a trade, yet cannot succeed in the preparatory curriculum. I 
Each year since then, changes and enrichments have been made in I 
II , 
!this general curriculum. i 
I . 
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Business Group 
This group comprised fourteen boys and forty-five girls, 
but only thirteen boys and forty-two girls are considered, as 
one boy died and three girls moved away, therefore information 
could not be obt~ined~ Of the entire group, 80fo were graduated 
and 20fo left. The percent changing course was 10. A separate 
!summary for boys and for girls follows: 
I 
Boys 
1. The r.Q~ range was from 84 to 149~ As the one having 
149 died, the highest rank considered was 130. One in the 
"Dull" group, two in the "Hortnaln, two in the "Superiorn were 
graduated.. All three of the "Very Superiorn group completed 
senior high school. This again seems to show that the higher 
the I·Q• the better are the chances of success. However, of th4 
I i 
five who left, one was from the "Normal" and three from the 
nsuperior" group. The one with the lowest rank among the boys, 
(next to the lowest in the entire group of fifty-five) is the 
only boy continuing his education. (Only one girl continued.) 
I !
He is working by day, and studying evenings at Bentley's School 
of Accounting. This erratic arrangement of I·Q· ratings shows 
Ivery 
I 
ltupon 
I 
I the 
iOne 
I 
\the 
I 
plainly that intelligence quotient alone cannot be depended! 
I to predict success at all accurately. 
2. Two entered this curriculum from the industrial group in! 
junior high school. Both were graduated without repeating. I I 
This may show that a change to I I r.Q .. was 84, and one 130. 
business curriculum from the industrial is more likely to bel 
I 
i 
\ 
I l 
'I: 
i! 
.: 
75. 
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!successful than to the college or technical curriculum. The 
,fact that some guidance is done by the business teachers in 
I 
!senior high school (not by others) may help to account for this 
Ifact. 
I 
3. Three boys changed curricula. One changed to the col-
lege curriculum and was graduated, one changed to the general 
·and was graduated, while one changed to the general and later 
left school. 
4. Of the five who left, four of the five had "Unfavorable" 
mar:ks in the ninth grade exploratory subjects, but this is not 
significant, for five of the eight who were graduated also had 
that record, and three of them had the same poor record in the 
eighth grade. 
5. Only seven of the thirteen could be reached to determine 
;occupations at present. Not one is working in a calling related 
to the curriculum in which he was graduated. one probably will 
be, as be is training for an accountant, (the lowest I·Q•) If 
it were not for the depression, which makes all generalization 
: ifficult, one might feel that this seems to show that few boys ~rom this curriculum actually enter commercial pursuits. More 
lbuidance information is needed as to clerical occupations open 
o boys. 
jl 
~------~- - :: 
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Business Group 
Girls 
1. The r .. Q.• range for girls was even wider than f.Qr boys, 
I 
going from 75 to 168 (the accuracy of both is in doubt). Thirt~-
nine girls were considered. Three were omitted because of mis- I 
sing r.~. record. The graduates were 85~ of the group, while I 
~4fo plus left. There were three (7fo) who changed their curriculf· 
Of the five who left, one was in the "Dull" group, three in the J 
"Normal•t, one in the "SUperiorn. The one in the "Borderline" 
group was graduated. The r.Q. ... rank seems to have no signifi-
cance here as to a prediction of graduation possibilities. I 
2. Nearly 3f times as many girls as boys chose this curri- II 
more office and secretari-culum. This is natural, as there are 
3. A larger percentage of girls graduated; 85fo plus as 
1 
I 
I 
al positions open to woman. 
against 6lfo plus of boys. I 
4. A smaller percentage of girls left; 14fo plus as against 
38fo plus of boys. 
5. Of the forty-two girls, 7fo (3) changed curricula, while I 
of the thirteen boys, 15' (2) changed. This may indicate that 11 
I
! the girls who elect this course are somewhat more sure of their . 
vocational preferences, due, perhaps to availability of more oc-1 
I 
cupational information concerning clerical openings for girls. 1 
6. Only one girl was in a different curriculum in jupior I 
. I 
'I 
' 
I 
high school, (household arts). She did not complete high schoo~ 
l 'I 
I j1 
The two boys ~:from the industrial curriculum succeeded where 
"""""'====T===========-=========================*-"1 ==== ...,_,. .. , 1; 
I : 
__ !L__ _________________ --=--~===----------------l ____________ j 
the girl failed. This mmght indicate the inadvisability of 
changing from household arts to the business curriculum. 
7. All but one of those who left had a mark of nunfavor-
able~t in ninth grade exploratory subjects. Nine of the forty- 1 
I 
two graquates had "Unfavorablen makrs in ninth grade also. (2lfo)l 
Since 79fo of those who were graduated had marks of "Fair'' or a- I 
bove, the marks in exploratory subjects of this curriculum might 
be considered a fairly accurate prediction of success in the 
senior high school~ 
8. Information.as to present occupations was available for 
31. Of that number, but six are employed in work relating to 
their curriculum. Those with the higher I·Q•s. hold the best I 
I 
positions. It would seem thattoo many girls of mediocre abili-1 
ty desire to pursue this course, thinking it the quickest way toi 
earn money •. 
I 
l 
II 
I· 
I 
! 
I 
I 
I 
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Trade School Group 
This group consisted of 14 boys. FUll information, except 
1for two I·Q· marks, was obtained for all. Three left school, 
land eleven (78fo) were graduated. Two of these had changed to 
the general curriculum in senior high school,· one having to re- !I 
~eat a year. Four others did not complete their trade school ~ 
I 11 !work in the regular three years. The group summary follows: 1~ 
Six pupils rank in the·~!~ 
"Normal" group and six in the ''SUperior" group. Records for two I 
1. The r.Q•s. range from 91 to 129. 
lwere missing. Two, of the three who did not complete their 
!training had r.Q•s. of over 100. In the two previous groups 
such pupils usually completed their training. Only three had 
less than 100 r .. Q.. One of these left, but the others were 
graduated. 
2. Only one boy entered trade school from a ninth grade 
curriculum Qther than the industrial. He was graduated. Might 
this indicate that at the close of the ninth grade, few boys 
choose trade school unless they are already in the industrial 
division? Do trade school decisions. come earlier than others? 
3. Two of the three who left had "Unfavorablett marks in 
lploratory subjects either in eighth or ninth grade or both. 
lor the rest were marked "Fair" or above. This would seem to 
!show that exploratory marks in shop work are fairly accurate in 
predicting success in the trade school. 
79. 
II l prowess was a contributory factor to t· l 4. Only orre boy continued his scholastic training •.• (at De~n Academy) • Athletic 
I 1 
------·------- -------------=---, ·-----:::=----=---=-":..~ •"" 
I l 
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. llthis decision, though his I .Q. was 122 and he would have probab-
. [y succeeded. The.one with the highest·r.Q., 129, was not pro-
! 
meted from ninth grade, but was placed in the trade school on 
I 
1
1trial, and was obliged to spend more than the required thre~ !1 
II ~ears there. The one with the lowest r.Q., 91, succeeded. Does~ 
~his show that with a trade school group in particular, less de-l 
~endence can be placed upon the r.Q., and more mcist be placed l1 
I I lpon industry, perserverance, ambition, and other qualities? ,! 
1 5. only one is unemployed, though several have only part j 
~ime work. Only four are doing work connected with their trade.! ~his is, no doubt, due to the depression and industrial condi- Ill 
tions. 
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l{ousehold Arts 
Only five girls were in· this group. Many girls who would 
~ 
I 
~ profit by the work, and really can•t profit by any other curricuf 
.lum, refuse to consider 1 t> as it is not thought socially as de-
lsirable. This is the group summary: 
1. The r.Q•s. range from 82 to 111. Two, then, fall within! 
rrerman• s 11Dull 11 "class, two are in the "Normaltt and one just over! 
jthe edge in the "Superior" class. Five is too few from which toj 
leneralize, but it may point toward the fact that very few 
buperior girls elect this curriculum, and not a large number of 
birls from any group. 
2. All but one left school before graduation. At least two 
!
lhad to help at home. The one who continued (I.Q. 93) entered J 
Il
l 
!from the business curriculum though recommended for household 
!arts only, but she changed to the normal curriculum and was able! 
~o complete senior high school. Those leaving were all Italian 
girls of families in rather poor circumst~nces. This indicates 
~ tendency among the poorer rtaUamfamilies to take their older 1
1 girls out of school to help at home. ~ 
3. Two who left had "Fair" marks in exploratory subjects in~ 
)>oth eighth and ninth grades, one had "Unfavorable·" marks both I 
rears, and the other had "Fair• marks in the eighth and "unfavorl 
able" in t~e ninth grade. Since some left to help at home, it is ~ ~ardly fair to generalize. They might have succeeded. I 
l
1 
4. Qnly one is continuing her education, and she changed 
er curriculum. rs it, perhaps, likely that comparatively few 
81. 
girls from this curriculum go further in school? 
5. Only one is unemployed now, though some are on part-
time. The unemployed one has had factory work. One is a dress-·~ 
maker•s helper, and one is employed in a bakery. These are the 
only ones whose present occupation is in line with their cur-
·riculum. Here, too, the depression must be considered. 
==-=-·-- - - === ~=·=·· -=--.oo-·o=-=--=====· =-=---• -
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D·-E· Summary of Intelligence Quotients 
The r.Q. range of this class is very great, covering all of! 
Terman•s six divisions of intelligence, with the largest number 
in the "Normal" Group. 
The summary table will show that some with very low rating 
were graduated, while others with higher rank did not complete 
senior high school. I 
S~me with high I·Q•s. repeated a year, while others rating' 
'I j, lower completed their schooling in the regular time. 
Ratings in the college group ranged from "Dull" through 
"Very Superior". (4 divisions) .. 
·The technical group range was three divisions, only one 
dividual ranking lower than "Superior". This group had the 
smallest range .. 
Three divisions was the range of the normal group, none 
lower than "Normal" .. 
r 
in-1 
I 
I 
The trade school range was three divisions, with the lowest~ 
. ~ 
the "Normal" group, while the household arts group had a !; 
lj 
in 
range of three divisions, but the lowest was in the "Dull" 
group. 
The business group placed individuals in every one of the 
six divisions, though the largest number was in the "Normal". 
This shows a very wide range of mental ability according to men-
tal tests. 
Lack of mental ability apparently did not prevent.an 
dividual from attempting to pursue any of the senior high 
~ i 
" II 
!I 
• .. 
'\) 
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• 
curricula. I 
' I While some with high ranks failed, and others with low onesl 
succeeded, yet of 58 pupils in the three higher divisions, 110 1 
to 140 I.Q .. , only 6 pupils left school, while out of 50 in the I 
I, jsenior high school, while those rating lower are more likely to 
nNormal11 group, 12 left. This might indicate that pupils with 
an I•Q• of .110 and over are reasonably lil{ely to complete the 
drop out of school. However, the exceptions are numerous enoug i 
II 
to seem to indicate that dependence caru1ot be placed upon I·Q· 
alone in predicting success or failure in the high school. 
The study shows nothing very conclusive regarding per-
I 
i 
I 
manence of vocational interests, as, due to the depression, man I 
I 
could not obtain the work of their choice. 
For the same reason, also because of lack of complete r.ec-
ords of present occupations, the relation of intelligence quo-
tients to occupations cannot be accurately measured, though the 
greater number of individuals now engaged in related work is 
found among those ranked "Superior", nvery Superior", and "Near 
Genius"• In these three groups, 17 individuals are in related 
i 
I 
work, in the "Normal" group 6, and in the "Dull" 1. Only 24, theh, 
out of 87 whose present occupations could be ascertained, are nJ~ 
! in work at all related to their senior high school curriculum. i 
I 
This m1ght indicate that in normal times those individuals rank~ 
ing highest in intelligence would be more likely to be found in 
1
J 
related occupations than would those of lower rating. 
------=--~ 
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Though interesting, this part of the study does not seem a 
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·I 
I 
all conclusive~ •ore investi ation, under better labor condi-
ould be needed before an accurate conclusions could be 
F· General Conclusions 
! 1. The intelligence quotient alone cannot be depended upon : 
; to predict success accurately. Character qualifications modify 
I 
the accuracy of the predictions to an astonishing degree. 
2. Marks in exploratory subjects, while helpful, are not 
always accurate in determining probabilities of success in a 
:given curriculum, as teachers do not always use the exploratory 
subjects for exploring, but for fact-getting. With this class 
I 
of pupils, the predictions seem to have been more accurate in 
:the case of the college group. 
3. Lack of group guido.nce in the eighth grade frequently 
:brings about unwise choices of curricula. Too many who lack the 
ability to succeed in colleee preparatory or business curricula 
.still elect them. 
4~ Parents do not understand the school curricula well 
,enough to assist the pupils as intelligently as they might • 
. They sometimes defeat the counselors' purpose, and choose 
;against the best interests of the pupil, either from foolish 
·pride, ambition for the child, lack of real knowledge of the 
,child's interest and abilities, or lack of understanding of oc-
.cupational possibilities. 
5. Transfer from one curriculum to another is not made 
~asily, and too many failures result because of the lack of 
promotion by subject, and the fact that the pupil transferring 
cannot get all the needed help in making up work lost by the 
transfer, as there is no coaching teacher, and no provision 
I 
92. 
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I, 
~for special coaching by regular teachers. 
I : j! 6. Changes from industrial to college and technical prepar-'i 
!;atory curricula are almost certain to result in failure. Change'~ 
I 
1 to the normal preparatory curriculum are occastiunally success-
ful, those to the business curriculum a little more likely to 
successful and those to the general curriculum are very likely 
to be successful. 
7. Too many pupils enter the business curriculum without 
considering that, in the crowded conditions of the commercial 
occuputiuns, only those persons of the highest ability can pos-
sibly obtain positions. 
a. Many pupils of superior ability seem to be drawn to the 
business curriculum, yet a very large number (~any more in 
proportion) of average and dull pupils also elect it. A desire 
to earn as soon as possible seems to be the main reason for the 
choice. 
9. Comparatively few boys elect the business curriculum, 
probably because of the large number of commercial jobs appro-
priate for them. 
93. 
G· Recommendations for the Improvement 
of Guidance in Waltham 
1. More effort should be made to study v1i th the pupil his in-
lterests, abilities and exploratory marks before choices of cur-
i'ricula are considered. 
2. Some special effort should be made to show the parents 
~that in choosing a curriculum, the pupil•s interests and abili-
,, 
!!ties need more consideration. The choice must be ~~ guided, 
I: b t t · 1 d h 1 1 ~ u no compel e . · T e curricu urn shou d not be chosen because 
fit is easy, because it is more desirable socially, because one 
1: 
,,·,will have more time for athletics, because one can be wi t11 
,friends, or because one likes or dislikes certain teachers. The 
I' 
1: 
~only basis.for choice should be that the curriculum gives the 
fbest opportunity to the pupil to exercise his abilities and in-
1: 
~terests, as far as they have, at that time, been discovered. 
I; 
~ 3. More care should be taken by teachers in evaluting ex-
i: 
~ploratory work, so that it may more nearly show the real ability 
! 
)of the pupil to pursue those subjects further. The fact th.O<t a 
j; 
~pupil receives good marks on his knowledge of the facts of a 
ii j'certain subject does not necessarily mean that he will succeed 
!. 
jin the curriculum toward wbich that subJects points, and vice 
!versa. The exploratory courses should be used to explore inter-· 
\I 
!: 
1ests and abilities, not simply to gain ability to learn facts. 
I' j) 
! ~ 4. The eighth grades need group guidance, as well as more ,, 
j: 
!individual guidance, in forming right' attitudes toward work and 
f 
1' 
\.occupc).tions, arid in order to prevent some of the unwi.ve choices 
I, 
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1: 
1: of curriculum. The eighth grades should have the same amount 
,. 
I 
1 of guid~tnce as the seventh and the ninth grades. 
~ 5. The ideal situbtion would be to h~ve three guidance 
i• 
I, 
!counselors, each a~rryin& an entire grada ~trough the three 
! 
!years uf junior high school, in both group and individual 
l 
j· guidance, then begim1ing again with the seventh grade. 
i li 6. A better attitude toward work would result from intro-
t: 
lducing promotion by subject. Discouragement and laziness fre-
1 
I quently result from being obliged to repeat a year and take over
1 
!,again subjects which have been passed successfully. Fromotion 
lby subJect is one of the tests which help to decide whether or 
fnot a JUnior high school is up to standard. 
~ 7. Transfer from one curriculum to another would be 
I facilitated by employing a coacl:Jing teacher. This v;ould also 
I 1help to reduce failures in all subjects. If program permitted, 
i 
fit might be more effective for some of the regular subj6ct 
!teachers to do the coaching, for it would be difficult to find 
! 1 one teacher who could coach all subjects well. Ho\vever, coach-
! 
ling is essential in order that transfer may be successful. 
I I 8. There is opportunity for a 'llell-trained visiting teacher. 
I 
I )to improve the cooperation between the school and home, by in-
1 . tterpret1ng each to the other, and by helping to bring about in 
' !· 
!.the pupil an improved attitude toward school and toward voca-
l; tional life. Some help could be given to the parents in help-
!:. 11ng them to understand the school curricula, and the right basis 
r: ,, 
!of choice. 
l\ 
!i 
\: . 
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.I 
11 9. More attention should be paid to leading the pupil to 
il I see whether or not there is a possibility of obtaining a posi-
~~~ tion in certain occupations, particularly along commercial or 
11 
il 
other crowded lines. They should be trained to hunt for some 
.I 
[j of employment. 
il 
~ ~ 
:i 
occupation, within their abilities, where there is a possibilitj 
! 
10. There should be close articulation between the junior 
~ high school and the elementary school. More should be known 
'I ~ the pupils before the enter, and they should know more about 
!I li the junior high school. 
!i 
ll and the senior high scbool. 
•I 
·I 11. The same is true of the articulation between the junior~ 
I In fact, even more care is neces-
:I 
!I sary here. 
'I 
All schools should have organized guidance programs~ 
I j and the counselJrs should consult one another and visit fre- 1 
:i ';\ ,, 
ii quent ... y. 
:j I 
II 
;j 
12. More researcb work is needed in order to have data about 
graduates for use in counseling pupils and in improving the :I 
guidance program. 
:I 
13. one year follow-up studies, such as are in use in ~ 
Providence, Rhode Islant1 , would show whether or not the junior 1 
high school had stimulated the pupils to remain in school, also 
whether or not the junior high school program had adequately 
I 
I 
i 
'i 
I 
prepared the pupils to enter certain senior high school curricu~ 
la. With three counselors, each having charge of a erade ~ 
.! 
'\ 
! thrc~1gh the three junior high school years, each would be re-
quired to make a study of the graduating class once in three 
::! in 
!I 
1
Richard D· Allen, Organization and Supervisor of Guidance, 
pUblic Education, pp. 361-369, also pp. 164-176. 
'! 
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lj 
-:le-I years. In this way, resulLs would be cohstantly at hand so 
j that the guidance program could be improved as soon as it was 
il 
II 
j founJ inadequate. 
:I 
il In connection with these studies, it would be valuable to 
: consider the cases of those pupils who left school and entered 
1 occupations or were unemployed. Some lack mlght be found in 
\the junior high school training, which, when remedied, mieht 
\ . I tend to prevent J~her withdrawals. The cooperation of the 
:1 . } . h h 1 l . f tb t d. d ld • t I J sen1or 11g sc oo counae ors o e group s u 1e wou ass1s · 
II 
:I l materially in completing these studies. 
~ Two ye~r, three year, and five year follow-up studies would 
'I 
ibe valuable, but it does not seem feasible to recommend them at 
ii 
•I jthis time, because of lack of counselors. If the one year 
'I 
~studies proved sufficiently helpful, the others ~ould follow 
~as a natural result. 
;i 
1 The counselor in charge of the seventh grade purils should 
.I 
:I 
~visit the sixth Gra~es and obtain the r.Q. records and as much 
,I 
I 
jinformation as possible about individuals for the JUnior high 
"! 
I jschool record cards. This information should be used in assign~ 
! ing pupils to classes. 
No recommendations regal·d ing placement have been made, as 
it seems unlikely that anything can be done in that line at 
present. Some placement work should eventually be a part of the[ 
I 
junior high school program, and much more should be done in the 
senior high school. At present, the senior high school commer-
cial department places most of its better graduates. 
97. 
The writer realizes that valuable guidance practices have II 
II ~been omitted from these recommendations, but those have been 
!eluded which seem most needed at presen~ 
I 
! 
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II PP· 48-56. 
~ Shows that occupations are overcrowded in Philadelphia. 
~Gives attention to the negro children, also to age as a factor 
I'! in employment. ,I 
II Slocombe, Charle's s. "Boys and Girls Go to rvork. 11 An 
li outline of a Study of occupational Distri bu ti on. Occupations •• 
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Bibliography (continued) 
The vocatlonal Guidance Magazine, Vol. 12, No. 6 (February, 
1934), PP· 43-47 • 
Shows how to plan a research study of the population of a 
city, the demand in labor, and the adJustment of supply to 
demand. 
1! 
)I 
II 
I 
Strong, Ruth. ''Scientific Method in Guidance.n Under- , 
I 
standing the Child, Vol. IV, No. 4, (November, 1933), pp. 16-19~ 
Shows how the scientific method is of use in tests, observ~­
tion, rating scales, physical and psychological measures, the ~~­
daily schedule, and interviewlil.. 1 
J• 
Thorndike, Edward L.. "The Prediction of Success in voca- I 
tional Life." Qccupc..tions, The vocational Guidance l-1agazine, I' 
I I 
Vol. XII, No. 4, (December, 1933), PP· 21-25. II 
II A summary of Dr. Thorndike's Ten Year Study, a complete l 
report of which will be published under the title nThe predic- ~~~ 
tion of Vocational success." It is a studJ of the school o.nd l 
wonc cu.reers of o.buut 2500 boys and girls over a period of ten 
1
! 
1 years, seeming to show tho.t educu.tional careers can be prophesi~d 
I
' with accuracy from facts known at age 14, but th:.;.t occup.:,.tionalil 
careers are not as easy to predict. ~ 
J Franlclin, Edward Earle. The Permanence of Vocational In- II 
II terests of Junior High School pUpils. 63 PP• The Johns Hop- ~~~-~-
1/ kins University studies in Education, No. 8, Baltimore: The II 
j Johns Hopkins press, 1934. ! 
An interesting investigation to discover how permanent 
and how reliable are the vocational interests of pupils enter-
ing junior higl1 school. More than 1600 pupils in eight junior 
high schools in Baltimore were studied. 
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